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Executive Summary
Background
The City of Belmont is home to more than 7000 residents over the age of 60 years. As part of the City’s commitment to the World Health Organisations (WHO) principles of Age-Friendly Communities and to ensuring it is a community where people can live full and meaningful lives throughout the different stages of their lives, the pilot project ‘Stories and Skills – Across the Generations’ was developed. This initiative was led by Helen O’Sullivan, Seniors and Disability Engagement Officer, City of Belmont, and was funded by the Government of Western Australia’s Department of Local Communities Age-Friendly Communities Innovation and Implementation Grants Program 2017-2018.

Western Australia is a national leader in age-friendly planning at the local government level. In June 2017, the Government of Western Australia became an affiliate member of the WHO Global Network of Age-friendly Cities and Communities (GNAFCC). WA is the only Australian state with this status. The WHO’s principles of age-friendly communities is a globally recognised model for developing appropriate policy responses tailored to local conditions that are based on bottom-up participatory community consultation. It features eight domains designed to cover the features of a city’s structures, environment, services and policies that reflect the key determinants of active ageing. These include transportation, housing, social participation, respect and inclusion, civic participation and employment, communication and information, community support and health services; outdoor spaces and building. 
The project sought to meet key concerns identified by older residents as part of the City of Belmont’s ongoing Age-Friendly engagement process. These include: social isolation, lack of confidence in using technology, limited opportunities to engage with younger people, and the need for greater understanding of the growing diversity of the community. These key concerns address a number of Age-Friendly Framework domains, in particular: social participation, respect and inclusion, and communication and information.


Project Summary 
One of the most important factors in relation to successful ageing is maintaining adequate social support. However, increasing age is often associated with a decrease in the size of social support networks. Therefore, older adults are at a greater risk of becoming socially isolated, and loneliness can become a problem. Relatedly, younger people often have limited opportunities to engage with older residents in the community. This pilot project was designed to facilitate intergenerational interaction through collaborative engagement via the sharing of stories and skills. 

Over a period of 10 weeks, a group of 21 older residents from Belmont aged over 60 years, and 21 younger volunteers between 17-35 years met weekly for a 2-hour session. An older participant and a younger volunteer were paired up to work together over the course of the project. Each session incorporated a life story component and a digital literacy component. The life story component guided the collaboration between a younger volunteer and an older participant to help the older person record their life story and create a life story booklet. The digital literacy component introduced the older participants to the internet and various types of Information and Communication Technologies (ICTs) and provided opportunities for them to learn about and explore their use. Together, these components supported intergenerational interaction and the sharing of stories and skills in a safe and supported social context. 

In order to complete the pilot project, the City of Belmont, through the coordination of Helen O’Sullivan (Seniors and Disability Engagement Officer), collaborated with Professor Loretta Baldassar and Anne Andersen from the University of Western Australia, Ageing and New Media Project, who delivered the digital literacy component and led the project evaluation. The life story component was guided by the expertise of Rhuwina Griffiths, Life story facilitator and writer. Additional digital literacy support on cyber security was provided by Henrietta Podgorska, Senior Community Engagement Coordinator at Umbrella Multicultural Community Care Services Inc.


Findings 
Overall, the project was a success that was greatly valued by the older participants, volunteers, project coordinators and partners. Involvement in the project initiated intergenerational social interaction among participants and volunteers, which helped to decrease social isolation. A set of 21 life story booklets were produced from the project, which are now housed in the Belmont Library. Engagement in the project also increased the older participant’s digital literacy.

The older participants were mainly Australian born, with one from America and two from the United Kingdom. In contrast, the younger volunteers were from a range of cultural and linguistically diverse (CaLD) backgrounds including Australian born as well as others born in Ireland, Philippines, Iraq, Italy, South Africa and Zimbabwe. While Belmont has a very culturally diverse older population, recruiting a more diverse set of older participants was likely hampered by English language proficiency, which tends to decrease with age. (The authors are currently developing a similar project to target older people from CaLD backgrounds.) English language proficiency is less likely to be a barrier for the participation of younger volunteers, who are generally keen to increase their English language skills. All of the participants expressed gratitude for the cultural diversity of the group, which facilitated increased understanding and respect.

The older participants were particularly interested in the life story component of the project. They relished the opportunity to reminisce about old times and to share their life story with the younger volunteers. The younger volunteers also enjoyed interacting with the older participants and took on the task of developing the life story booklets with enthusiasm. Some participants and volunteers found writing and preparing the life story booklets more difficult than anticipated and a number of recommendations have been developed in response.

In the context of this pilot project, increasing digital literacy is defined as improving knowledge about the internet and ICTs, including understanding their value in terms of access to information and communication, as well as developing the skills to use them. At the start of the project, aside from two older participants who had relatively good digital literacy skills, most were ambivalent about the value of digital literacy and a few were fearful of new technologies. However, by the end of the project all the older participants reported an increase in digital literacy, with many requesting further training. Most, but not all, of the volunteers were comfortable sharing their digital literacy skills with the older participants. Recommendations have been developed to strengthen digital literacy outcomes. 

In the early weeks of the project, there was also some ambivalence among the project collaborators and participants about the relationship between the life story and digital literacy components. Some people expressed the view that the older participants needed to be protected or shielded from exposure to technology, particularly if they expressed a reluctance to engage with it. However, over the course of the project, as participants became more familiar with the digital literacy component, most developed a greater confidence and openness to the technology content. We came to recognise the value of more closely integrating the writing and production of the life story booklet with the digital literacy learning. Several recommendations have been developed to facilitate the integration of the life story and digital literacy components to better support the outcomes of both.

The project findings reflect results reported in the research literature that to reduce the barriers to digital literacy, older people should be encouraged and motivated to learn about and use the technologies and feel safe and supported to do so. The life story component of the project provided a high degree of motivation among the older participants. Working together on the life stories with the younger volunteers established a safe and supportive intergenerational learning environment that facilitated digital literacy learning and engagement. 

Evaluation
This project was a pilot that incorporated a flexible co-design approach involving continual feedback and evaluation from collaborators and participants using surveys, questionnaires, network analysis, and informal conversation. The discussion and analysis of the evaluation data contained in this evaluation report focus on how best to integrate the life story component and the digital literacy component of the project. While it is possible to run projects that focus solely on the life story component or solely on the digital literacy component, the aim of this evaluation is to report on how best to bring these components together in the one project design.

The project evaluation is divided into the following themes:
	Theme 1: Expectations and Motivation;	
Theme 2: Creating social interaction through life stories;	
Theme 3: Increasing the participants digital literacy; and
Theme 4: The design and implementation of the project. 





Summary of Recommendations
These recommendations are drawn from the overall success of the project and do not represent any specific weaknesses in the pilot project. Rather, they are a summary of the learnings from the pilot project that the authors believe will help to ensure the project can be replicated successfully to bring both the life story and digital literacy components together. For a more detailed list of Recommendations, see page 37.

A. Overall Project Coordination 
1. Integrate the life story and digital literacy components as much as possible. Encourage older participants and volunteers to collaborate on the writing, development and digital production of the life story booklet; and
2. Ensure the project team comprises suitable expertise in project coordination, life story writing and digital literacy training for both younger volunteers and older participants.

B. Life story Component 
3. Collaboratively develop and clarify expectations of the life story booklet content. Present different models (on the type of life-story) so older participants and volunteers can negotiate which they prefer;
4. Provide ongoing training on how to produce the life story booklet. Provide weekly 'topics' for volunteers and older participants to work with; 
5. Clarify timelines and build-in regular monitoring and support of the volunteers’ writing and life story booklet production; and
6. Facilitate the sharing of stories within the entire group during the course of the project.

C. Digital Literacy Component
7. Collaboratively develop and clarify the digital literacy component; provide a clear template for the digital production of the life story output (e.g. using PowerPoint);
8. Encourage volunteers and older participants to work collaboratively on all stages of the development of the life story booklet and tailor digital literacy content to support this. Encourage participants to see technology as integrated into everyday life;
9. Foster a safe and supportive informal learning environment to support older people’s digital literacy learning without structured learning objectives in a social context that takes different motivations and digital literacy levels into account; and
10. Provide opportunities to respond to older participants’ digital literacy needs and interest in ICTs.


Conclusions
Social inclusion and social support networks are fundamental to health and wellbeing for everyone, and in particular for older people whose support networks are at risk of diminishing as they age. Community projects, like the Belmont Stories and Skills – Across the Generations’, are well placed to facilitate intergenerational engagement, and to foster a sense of belonging and inclusion for all participants, young and old. 

Older people’s maintenance of support networks and social engagement, and their access to information and services, can be enhanced when they are motivated to increase their digital literacy when developed through supportive learning environments. However, many older people lack digital literacy and are thus unable to use the internet as a resource to develop and maintain social relationships. Improving digital literacy has special implications for the well-being of older people because it can increase their ability to stay connected to their support networks and communities as they age.
[bookmark: _Toc526423380]
Introduction	
The number of people over 65 years is increasing world-wide (United Nations, Department of Economic and Social Affairs, 2017). Australia is no exception. According to the 2017 Census, the proportion of older Australians has increased in the past decade (Australian Bureau of Statistics, 2017). In 2016 there were 3.7 million Australians aged 65 or more, and this number is projected to increase to 11.1 million by 2061 (Australian Bureau of Statistics, 2013; Australian Institute of Health and Welfare, 2017). 

These demographic changes require updated policies. The World Health Organisation (WHO) has adopted the term ‘active ageing’ as a strategic shift from a “needs-based” approach to a “care approach” that recognises older people’s need to realise their physical, social and mental potential throughout their life (WHO, 2002). Informed by the active ageing approach, the WHO developed a guide to engage cities worldwide to become more age-friendly (World Health Organization, 2007). The publication ‘Global Age-friendly Cities: A Guide’ seeks to stimulate and promote active ageing through eight domains; outdoor spaces and public buildings; transportation; housing; social participation; respect and social inclusion; civic participation and employment; communication and information; community support and health services. 

The City of Belmont is home to more than 7,000 residents over the age of 60 years, constituting 18% of its total population (Australian Bureau of Statistics, 2016). The City of Belmont has recently finalised the second iteration of its Age-Friendly Belmont Plan 2018-2021. This plan provides direction to the City as it strives to be an inclusive community where people can continue to live productive and meaningful lives through the different stages of ageing. As part of the age-friendly engagement process, the City consulted with a diverse range of older residents and stakeholders to gather their views and suggestions. The feedback was analysed in line with the Age-Friendly domains and assisted in the development of appropriate actions. Some of the community’s concerns included the social isolation of older residents, a lack of confidence in using technology, limited opportunities to engage across generations and anxiety about the rapidly changing cultural diversity within the City. 
In response to both the existing plan and these findings, the intergenerational pilot project ‘Stories and Skills – Across the Generations’ was developed. The project aimed to create opportunities for both younger and older people to engage in exchanging skills, sharing life experiences, enhancing intergenerational interaction and developing greater confidence in using technology. The project allowed the older participants to share their life story and to be known, affirmed, valued and celebrated. In addition, they had the opportunity to develop a relationship with the volunteers who would also be enriched by the experience.
This Evaluation Report provides a detailed overview of the 13 week pilot project coordinated by the City of Belmont between February and May 2018. It includes an evaluation of survey and interview data gathered from participants over the course of the project and a set of recommendations to ensure the project can be successfully replicated. The report includes the following topics: Partners & team, Project Synopsis, and Evaluation, Findings and Recommendations.

[bookmark: _Ref515623118][bookmark: _Toc526423381]Partners & team
[bookmark: _Toc526423382]Partners and their roles: 
The University of Western Australia (UWA): Collaborate on the development of the project; deliver the digital literacy component and support the life story component; conduct the project evaluation and produce the Project Evaluation Report.

The Australian Islamic College: Support the recruitment of young volunteers; select interested senior students and support their involvement in the project.

Belmont Residential Facility: Support the participation and engagement of residents. 


[bookmark: _Toc526423383]Project team and duties
Helen O’Sullivan, Seniors and Disability Engagement Officer at the City of Belmont: Project manager; planning, coordination and execution of the project. 

Loretta Baldassar, Professor, Discipline Group of Anthropology and Sociology, Chief Investigator, Ageing and New Media Project, The University of Western Australia: collaborate on project development; co-coordinate the digital literacy component and support the life story component; conduct project evaluation and produce Project Evaluation Report.

Anne Mette Juul Andersen, Research assistant, Ageing and New Media Project, The University of Western Australia: collaborate on project development; co-coordinate the digital literacy component and support the life story component; develop project evaluation tools, conduct project evaluation and produce Project Evaluation Report.

Rhuwina Griffiths, Life story facilitator and writer: Provide training to the volunteers on how to elicit and capture life stories; deliver on-going guidance and support during the project to help volunteers create engaging and meaningful life story records for the older adults.
 
Henrietta Podgorska, Senior Community Engagement Coordinator at Umbrella Multicultural Community Care Services Inc.: Deliver Cyber-security content.

Sadaf Noureen: City of Belmont volunteer: Provide administrative support to the project.


Contact information for all project members can be found at the end of this publication. 
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Project Synopsis
[bookmark: _Toc526423385]Aims and objectives
The project aims to provide the opportunity for community residents across different ages and from different cultures to meet and connect regularly over a 10 week program to share stories, skills, knowledge and experience. The project comprises two primary components: a life story component that involves capturing the older participants’ life stories to create life story booklets, and a digital literacy component that addresses the barriers to using technology for older people by increasing participants’ confidence, understanding and skills. The program incorporated a flexible co-design approach to enable input and collaboration by the participants who had the opportunity to identify areas of interest and skills that informed the program design and activities. Through the building of relationships and the sharing of skills and knowledge, the project aimed to offer participants a greater understanding of the intergenerational and cultural diversity of the community they live in. 
The project also aimed to contribute to addressing a number of Age-Friendly Framework domains and to support older people in maintaining functional abilities allowing them to develop personally and be valued in their community. While it was envisaged that the project would touch on a range of age-friendly domains, the focus areas of key relevance are outlined in the table below:

	Theme/ability
	Project objectives to be achieved

	Respect and Inclusion
	Provide a safe space for older and younger people to meet, explore topics and engage in activities.
The life stories of the older participants will be captured by the younger participants over the 10 week program.
A greater mutual respect across ages and cultures is developed.

	Social Participation
	Engage with others in a range of activities and assist in identifying potential longer term connections within the community.

	Learning, grow and make decisions
	Contribute to decision making through the involvement in the co-design process of the 10 week program.
Learn skills in the area of technology and other areas of interest.

	Meeting basic needs through a sense of increased safety in their community
	Build relationships with younger people and gain an understanding of diversity in the community.



To meet these objectives the project was developed using life story telling as a central tool to provide the opportunities for social connection, skills sharing and informal learning, as well as a tool to motivate older people to increase their digital literacy. We know from the findings of our own research, and the relevant research literature more broadly, that older people should be encouraged and motivated to learn about and use technologies and feel safe and supported to do so. Older residents were paired with younger volunteers to meet weekly for 10 weeks. Together they developed a life story booklet, narrated by the older participant and recorded by the young volunteer. The project incorporated activities into the sessions to increase the older participant’s digital literacy including technological skills and additional activities as identified by the group (see full program on page 13). 

[bookmark: _Toc526423386]Planning the project & Recruitment
In the first phase of the project, collaborators and stakeholders were brought together to plan the project and develop the resources required to support the delivery of the project. In addition to the project team and partners, this included community members of the City’s Age-Friendly Focus Group who provided input during the planning phase of the project. The project aimed to attract 25 seniors and 25 volunteers with the expectation of 20 pairs completing the project. 

A range of different recruitment strategies were used to identify interested older participants and younger volunteers.  

Strategies to recruit older participants:

To recruit older participants the City engaged with key community contacts who may be aware of community members who are experiencing some level of social isolation and exclusion, see promotion flyer on page 45:
· The City’s Home and Community Care (HACC) Program;
· Belmont Senior Citizens Club; 
· Belmont based pharmacy whose management actively seek to support people experiencing social isolation; and
· Invitations to other community members/groups who have existing relationships with the City through various groups and committees specifically to engage with Aboriginal Seniors and those of diverse cultural backgrounds.

Strategies to recruit younger participants: 

· The City of Belmont’s volunteer program;
· The Australian Islamic Collage;
· Social media through the City’s Facebook page; and
· Active promotion of the project through project collaborator networks.

The volunteers were required to be aged between 16-35 years, be enthusiastic and be available for 10 weeks for 2 1/2 hours sessions, see invitation flyer on page 46.

Due to the nature of the project and the limited number of participants, the project used targeted strategies to recruit participants. A total of 60 volunteers registered interest and initial contact was made by phone to explain the details of the project regarding time commitment, which significantly reduced the number. A total of 28 volunteers were interviewed face to face with 25 identified as suitable for the project. A final total of 21 older participants and 21 younger volunteers participated in the project.

[bookmark: _Toc526423387]Weekly program of activities

The project took 13 weeks in total, including a training workshop for the volunteers, 10 x 2-hour weekly sessions and a final celebration event for all participants. The project was held at the Civic Centre in Belmont every Thursday morning between 10am-12pm. Each pair were provided with a dictaphone and a tablet to be used for recording stories and producing the booklets. Participants were provided with morning tea and a light lunch. 

Pre-Workshop Training Session

Prior to the first session, the volunteers were required to participate in a half day workshop where they were introduced to the project by Project Coordinator, Helen O’Sullivan. Participants received training by Life Story Facilitator and Writer, Rhuwina Griffiths, including a range of resources and tools to support the life story writing component of the project. Participants also received an introduction to the digital literacy component of the project by Professor Loretta Baldassar, including the circle diagram name-generator map, a network analysis tool that was used to provide information about the older participants social support networks and use of digital technologies. 

The project was presented to participants and volunteers as an “organic pilot project” that the City of Belmont was keen to learn from. Participants were encouraged to give feedback continuously throughout the course of the project. In general, the 2-hour sessions were divided into three components; a welcome and review introductory session, a life story component and a digital literacy component. Each session ended with a light lunch providing opportunities for the participants to engage in informal conversations. 

Welcome and Review

Each session began with a welcome and review led by Project Coordinator, Helen O’Sullivan. This included general icebreakers, sharing of information, finding out how people were going, and time to check in on each other. In the first session, an older participant and a volunteer were put into pairs to work together on developing the life story into a booklet.

Life story Component

Each session included time to focus on the sharing, documenting, researching and capturing of the older participants’ life histories. The life story was used as a tool to initiate conversation, create connections and share stories and learn about the past. Volunteers recorded the life histories of the older participants (on voice recorders, by hand or typed digitally) and began crafting their stories into booklets. Life Story Facilitator and Writer, Rhuwina Griffiths, attended several sessions to provide ongoing support and guidance.


Digital Literacy Component

Each session included time to introduce the participants to the internet and different type of Information and Communication Technologies (ICTs) and their benefits. This content was led by Anne Andersen and Loretta Baldassar. A special session on cyber-security was led by Henrietta Podgorska. This component of the session facilitated the increased digital literacy of the older participants, including knowledge, confidence and understanding of a variety of internet-based activities and use of electronic devices such as computer, tablet and smart phones. This digital literacy learning was reinforced by engagement with the younger volunteers in the creation of the life story booklets.

Intergenerational Engagement
Each session involved intergenerational engagement and sharing of skills. The older participants were encouraged to bring photos and other memorabilia to be included in the life story booklet, designed and developed together with the volunteers. Increasingly over the course of the project, the volunteers were asked to encourage the participants to engage with technology and incorporate it as a part of the development of the life story. For example, using the internet to search for images, research the stories, look for photos etc.

Volunteers were provided with guidelines on formatting the design of the booklet (using PowerPoint, see ‘how to make a booklet’ page 47). At the end of the project, copies of the booklet were provided to the participant in addition to an electronic version to allow further development of the story. 

A flexible co-design approach was implemented throughout the project allowing and encouraging participants to propose activities to be incorporated into the program. Activities included games, crocheting and a bus tour of Belmont. The final overview of program is outlined in the following table: 






[bookmark: _Ref515441039][bookmark: _Toc526423388]Overview of activities

	Week
	Date
	Content


	
1
	
15/2
	
Training the volunteers
· Introduction and Overview – O’Sullivan
· Life story writing workshop - Griffiths
· Digital Literacy Introduction and Network analysis tool - Baldassar

	
2
	
22/2

	
Meet & Greet and Introduction to the project 
· Welcome and Review
· Aims and Objectives – O’Sullivan
· Life story component 
· Get to know each other with questions – O’Sullivan
· Digital Literacy component
· Introduction, Google Earth & Google Maps – Andersen and Baldassar
· Compile circle diagram network tool; volunteers support the older participant to complete the activity





	
3
	
1/3
	
Combined Digital Literacy and Life story learning
· Welcome and Review - O'Sullivan
· Digital Literacy and Life story components - Baldassar and Andersen
· Show an example of a life story in PowerPoint and provide guidelines for  life story booklet production;
· Review examples of time-lines to generate discussion;
· Pairs work together on life stories; volunteers record stories, begin writing and developing life story booklets
· Gather evaluation data - Baldassar and Andersen
· Survey questions for participants and volunteers

	
4
	
8/3
	
Continue Life story and Digital Literacy learning
· Welcome and Review - O'Sullivan
· Digital Literacy component - Andersen
· Introduction to Facebook
· Life story components
· How to handle sensitive subjects - Baldassar
· Pairs work together on life stories; volunteers record stories, begin writing and developing life story booklets

	
5
	
15/3
	
Continue Life story and Digital Literacy learning
· Welcome and Review - O'Sullivan
· Digital Literacy components - Podgorska 
· Present cyber security using PowerPoint presentation and Facebook
· Life story component
· Pairs work together on life stories; volunteers record stories, continue writing and developing life story booklets

	
6
	
22/3
	
Continue Life story and Digital Literacy learning
· Welcome and Review - O'Sullivan
· Digital Literacy components - Andersen 
· Introduction to YouTube
· Life story component
· Pairs work together on life stories; volunteers record stories, continue writing and developing life story booklets
· Gather evaluation data -  Baldassar and Andersen
· Survey questions for participants and volunteers 
· Short interviews with pairs

	
7
	
29/3
	
Game and Skills sharing Day
· Welcome and Review - O'Sullivan
· Games and Skills sharing in small groups:
· Participants and volunteers mix in groups in accordance with interests: 
· Phones and tablet digital literacy support
· Cultural conversations
· Games
· Internet
· Crafting






	8
	5/4
	Tour in Belmont Day
· Bus tour visiting different places in Belmont. The older participants acted as co-tour guides and were encouraged to share stories. The day ended with a lunch at the local tavern. 

	
9
	
12/4
	
Continue Life story and Digital Literacy learning
· Welcome and Review - O'Sullivan
· Digital Literacy component - Andersen 
· Google search
· Google maps
· How to find pictures for booklet and which photos you are allowed to use
·  Life story component - O’Sullivan, Baldassar, Griffiths, Andersen
· Sharing some of the life stories on the screen
· Supporting pairs to complete the stories in PowerPoint

	
10
	
19/4
	
Continue Life story and Digital Literacy learning
· Welcome and Review - O'Sullivan
· Digital Literacy component - Baldassar and Andersen 
· Review earlier sessions; Cyber security, Facebook, Youtube, Google and Google Maps
· Introduction to online games
· Life story component:
· Supporting volunteers to complete the stories in PowerPoint

	
11
	
26/4
	
Continue Life story and Digital Literacy learning
· Welcome and Review - O'Sullivan
· Digital Literacy component - Andersen 
· How to keep connected online?
· E-mail, Skype, Facebook Messenger and Facebook 
· discuss different options to be connected online, demonstrate VOIP call (w. O’Sullivans’ daughter) 
· Life story component: 
· Supporting volunteers to complete the stories in PowerPoint
· Gather evaluation data -  Baldassar and Andersen
· Questionnaire on tablet for participants and volunteers
· Circle diagram - use the same as wk1, mark changes with red pen. 

	
12
	
3/5
	
No official session. Volunteers were asked to finish the life stories. O’Sullivan and Griffiths assisted finishing some of the stories.

	
13
	
10/5
	
Final celebration event and presentation of booklets. The volunteers and participants were invited to bring friends and family members for this day. 
Welcome - O'Sullivan
· Introduce the project to friends and family members
· Participants and volunteers presented their guests to the group
· Participants talked about what they learned during the project
· Presentation of certificates to volunteers and two examples of booklets - O'Sullivan and Lisa Dobrin, see certificate on page 48.


*The activity was shared responsibility when no specific team member is stated in the schedule.  
[bookmark: _Ref521390590][bookmark: _Toc526423389]Evaluation, Findings and Recommendations
The objectives of the evaluation are to: 
1) Assess the pilot project effectiveness in meeting project aims and objectives; 
2) Assess the design and implementation of the pilot project;
3) Identify lessons learnt and problems encountered during the project; and 
4) Provide recommendations on how to successfully replicate the project, with a particular focus on how to best combine the life story and digital literacy components.

[bookmark: _Ref515623531][bookmark: _Toc526423390]Methodology 
The evaluation methodology consisted of four parts; a combination of network analysis, semi-structured questionnaires, participant observation and informal interviews. These are detailed below. 

The network analysis name generator is a tool that can be used to record the social supports or lack thereof in peoples social networks (Marin & Wellman, 2011). We used a tool that consists of three concentric circles, see Figure 1, where the participant is represented in the middle. Each of the circles represent perceived closeness to the participant (Antonucci TC, 1986). With the support of the volunteers, the older participant was asked to map their current support networks (including local, distant and virtual supports), as well as the social everyday activities they participate in (Kennedy, Vassilev, James, & Rogers, 2016). Lastly, the participant was asked to indicate the social networks and activities, including ICTs, they wanted to participate in, but currently did not. 

[image: ]
[bookmark: _Ref520715873][bookmark: _Ref515545255][bookmark: _Ref520722777]Figure 1 Diagram for mapping a social network; illustrating the three concentric circles used to assess and evaluate social and support networks (Antonucci TC, 1986), and a smaller circle to document desired relations and ICTs (Baldassar & Wilding, 2017)

This tool was used to document if and how the project was able to impact on the participants’ social support networks and digital literacy learning over the course of 10 weeks. The network analysis was completed in week one and in week ten. 

All participants were asked to fill in questionnaires at three different stages (see in appendix on pages: 49, 51, 53 and 54):
· In the second session, the questionnaire consisted of a set of questions regarding participants’ motivations and expectations about the project. In addition, they were asked to indicate which technology they use and how often to shed light on their digital literacy. 
· In session five, midway through the project, the questionnaire aimed to find out the participants’ level of satisfaction with the project so far, and to elicit suggestions for change and recommendations to inform the upcoming sessions. 
· In session 10, the last official session, the questionnaire consisted of a set of questions to capture the participants’ opinions, attitudes and experience of the project.

A mix of open-ended and closed questions was used in order to gain an understanding of the participants’ expectations, digital literacy, opinions and suggestions for improvement. The survey data was used to inform the content of the project and the evaluation of the project. In the first and fifth weeks of the project, the participants were given hard-copies, while in week 10 participants were supported to complete an online survey with the tablets available. 

Participant observation is a method where the researcher takes part in activities and interactions (DeWalt & DeWalt, 2002). Baldassar and/or Andersen were on-site during the whole project including; the training workshop, the 10 sessions and the final celebration event. Participant observation was employed to gain insights into the effectiveness of the different components and activities in the project, and how the participants and volunteers interacted. In addition, we engaged in conversations and informal interviews (DeWalt & DeWalt, 2002). This helped to gain an understanding of the participant’s opinions and experiences. Descriptive and analytical notes (Bernard, 2011) were also recorded after each session. 

These different methods help to obtain a comprehensive picture of the project.

[bookmark: _Toc526423391]Findings & Recommendations
The findings will be discussed using the following themes, which emerged during the data analysis: Expectations and Motivation; Creating social interaction; Increasing digital literacy and Design and Implementation. The themes incorporate a discussion of the three objectives of the study: reducing social isolation; increasing confidence in using technology and increasing intergenerational communication and interaction and greater understanding of the growing diversity of the community. Each theme is followed by recommendations for future projects that inform the final set of recommendations. 


[bookmark: _Ref515971213][bookmark: _Ref515971217][bookmark: _Ref515971218][bookmark: _Ref515971281][bookmark: _Toc526423392]Theme 1: Expectations and Motivation 
Theme one investigates the older participants as well as the volunteers’ expectations and motivations to participate in the project. This provides knowledge about their hopes and values, which according to Patrício and Osorio (2016), who have investigated intergenerational learning with ICTs, is important to help inform the content and approach. They conclude that an intergenerational project ought to be created and negotiated among all participants involved with the aim of identifying and acknowledging different interests, needs and motivations (2016, p. 96). 

Older participants 
The older participants were mainly Australian born, with one American and two from the United Kingdom. They were aged between 69-93 years and the majority were women. 13 of the 21 older participants completed the questionnaire in the first project session. 12 of these were woman and 10 had participated in community groups and projects before. When asked about their motivation, with the option to tick as many boxes as relevant, it became clear that the participants were mostly interested in ‘Sharing my life stories’ and ‘Sharing knowledge’. Thereafter, the rest of the categories are somewhat equally distributed between ‘Meeting younger people’, ‘Meeting peers’, ‘Being challenged’, ‘Getting more engaged in my community and ‘Learning to use new media’, see illustration below.

[image: ]
[bookmark: _Ref511044177]Figure 2:  illustration of the older participants motivation to participate 

These findings show that the participants were mainly interested in sharing stories and knowledge, and less interested in technology. This may be the result of how the project was promoted to older participants, with no direct reference to digital literacy or technology learning in the flyer, which referred more generally to ‘new skills’ and ‘communication’. Furthermore, the figure illustrates that the older participants are motivated by social contact, i.e. meeting both peers and younger people.  
When the participants were asked what they hoped to achieve from the life story-part of the project, 12 out of the 13 participants answered. As evident below, a range of different answers emerged: 
· “Participate in discussions or opinions in the area and acquire knowledge”
· “Pleased to be here to share my story and talk with my partner”
· “To leave my story to the children and grandchildren”
· “Passing on my wisdom”
· “Recognition & to learn about others & listen to thoughts of life”
· “To investigate a rather long journey into manageable chunks & move on in my life”
· “Leave an idea of what life used to be before technology”
· “Enjoy reflecting”
· “Learn more precise detailing of events + achievements”
· “Getting proper goals in the plan of the life story writing also a privilege to get through it with my partner and a special bond”
· “Organising my own thoughts, interacting with younger people, learning more about technology”
· “Meeting people, bringing back memories and making you think”
The answers show that some of the participants were interested in writing their life histories for future generations, while others were more interested in the process of investigating and reflecting on their lives. In addition, several of the participants perceived the life story telling as a way to initiate social contact. 

In contrast, when they were asked about their expectations regarding the digital literacy component, only five participants answered. 
· “To learn more about the new technology and its features”
· “Not much”
· “How to use phone”
· “More confidence”
· “How to use a computer”
The answers indicate that these participants are interested in the basic use of technology and its features, and only one stated she is interested in gaining more confidence. It can be argued that this finding indicates a lack of knowledge about technology. If participants do not know much about technology, it can be difficult to know what to expect. Moreover, several of the participants stated: “I am too old to learn” during informal conversations. According to Schreurs, Quan-Haase and Martin (2017), who have identified the “digital literacy paradox” in older people’s use of ICTs; lack of digital skills can be a barrier as “(…) a person who does not know how to make good use of a computer may also not be motivated to obtain internet access” (Schreurs, Quan-Haase, & Martin, 2017, p. 366). Thus, the low expectations and limited answers may be an expression of the older participants’ lack of knowledge about technology. 
It is clear that the older participants were primarily motivated to participate in the project in order to write their life story. This aspiration was met by dedicating time in each weekly session to the life story component of the project. During this time, participants had the opportunity to tell their life story and have it developed into a booklet. 
Previous studies show that it is not unusual for older people to lack motivation to learn about ICTs because they do not understand its relevance and they experience their lack of ICT skills and limited support as a barrier to begin using technology (Selwyn, Gorard, Furlong, & Madden, 2003). Moreover, older people need training and support to get motivated to start learning about ICTs (Ala-Mutka, Malanowski, Punie, & Cabrera, 2008). This emphasises that the project needs to provide a safe and welcoming informal leaning environment that provides opportunities for older people to better understand the benefits of digital literacy and ICTs, while at the same time respecting those who do not want to learn how to use them. This aim was met by allowing participants to ‘opt in’ to active participation or to choose to simply observe other people using and sharing information about technology.

Volunteers
The group of volunteers consisted of 21 volunteers between 17-35 years and one tech-savvy outlier of 72 years. They had different occupations including stay-at-home-mothers, students, job seekers, hospitality, retail etc. They came from different culturally diverse backgrounds including some who were born and raised in Australia, with others originating from Ireland, Philippines, Iraq, Italy, South Africa and Zimbabwe. Their motivation to participate differed. It is important to understand the motivation of volunteers and how to sustain their effort and time over the duration of a project (Clary & Snyder, 1999). 15 of the 21 volunteers filled in the first questionnaire. When they were asked about what they hoped to achieve through the project, they stated:  
· “Community involvement, helping others”
· “To connect with the old people”
· “I hope to learn more about life from someone that has lived a much longer life than my own”
· “Improve interviewing skills, change the routine of my partner and give her the chance of remembering long gone memories”
· “Acquire a new skill, getting to learn more about the city of Belmont. Hopefully by the end of this project I am able to write a really well-organised and well written life story”
· “An interesting experience”
· “Meeting new people, learn about my partner, learn new skills, hope to make my partner [to] enjoy herself and be fulfilled in doing the project”
· “Gain experience of talking to the elderly. Raised differently from us millennials, for the future work good to know how to interact. 2) learning of the past-Australia, how different Australia, how different is it/the same”	
· “Engageing in this community. Meeting peers”
· “Connecting with people, help people, learn & experience”
· “To get a better understanding of what it's like to work with older generations and to get a better appreciation of what life has to offer”	
· “Learn from the older generation’s challenges & solutions (history). Share my technological skills with a partner. Contribute to the vision of Belmont. Bridge the gap between the youth and elderly”
· “Helping for other to pass on their treasured memories to their family and friends as it can be forgotten or lost	“
· “I hope to learn more about my partner and share our likes and how different we can be as well as learning how to use new technologies”

It is clear that the volunteers expected a reciprocal exchange from the project in which they have an opportunity to give something, by writing the older participant’s life story, as well as benefitting from the process themselves, for example, by learning how to create life story booklets. This emphasises that it is important that the project creates opportunities for the volunteers to help others and secure a learning environment that allows them to learn from each other and improve their skills. 






Recommendations:
· Collaboratively develop and clarify the aims and objectives of both the life story and digital literacy components of the project for both the volunteers and older participants;
· Create a safe and welcoming environment for sharing knowledge and skills;
· Ensure the volunteers are suited to the project and have the necessary skills; 
· Take the time to check that the paired older participants and volunteers can develop a trusting working relationship and make changes to the pairings if needed;
· Provide opportunities to respond to participants interests.


 


[bookmark: _Ref515971331]
[bookmark: _Toc526423393]Theme 2: Creating social interaction through life stories 
One set of project objectives was to increase the older participant’s confidence in engageing with others in the community, increase intergenerational communication and interaction to reduce social isolation and increase understanding of the growing diversity in the community. Increased age is associated with a decline in social networks (Wrzus, Hanel, Wagner, & Neyer, 2013). It is important to combat social isolation and loneliness as it has a negative impact on older people’s well-being, physical health and mortality (Henriksen, Kyle, Bech, Mattisson, & Andersson, 2016; Litwin & Shiovitz-Ezra, 2011; Routasalo & Pitkala, 2003; Tilvis, Laitala, Routasalo, & Pitkälä, 2011). Social support is in fact one of the most significant indicators of healthy ageing (Glass, Mendes De Leon, Bassuk, & Berkman, 2006; Tkatch et al., 2017; Tomaka, Thompson, & Palacios, 2006). 

Social interaction was initially primarily facilitated through the life story component of the sessions. The life story telling initiated conversations about past experiences, how the world used to be compared with today, different areas of interest and opinions. From the very first session, the participants and volunteers interacted and engaged with each other across age groups and cultural backgrounds. The participants were paired up by the Project Co-ordinator, Helen O’Sullivan, based on her knowledge of the older participants through her role as Seniors and Disability Engagement Officer at the City of Belmont and her knowledge of the volunteers through interviewing and screening them for involvement in the project. The pairs all seemed to get along well from the first session and older participants and volunteers alike were very respectful of each other.

In general, the participants and volunteers were happy about the life story component of the session, as illustrated in the figure below. The majority stated that the life story component lived up to their expectations ‘extremely well’ and ‘very well’. 
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[bookmark: _Ref515264598]Figure 3: How did the life story-part of the sessions live up to the participants and volunteers hopes and expectations

Some of the volunteers struggled in the first weeks of the project to get the older participants to start narrating their life histories. Many of the older participants were concerned that their life story was not interesting enough, with several commenting; “I haven’t experienced anything special. I just had a normal life”. Here, some of the volunteers needed guidance in using different prompts and techniques; some drew inspiration from the workshop training resources, others used a time line tool provided, see page 57. One of the volunteers explained how she overcame these initial difficulties; “[It was] hard to get her trust at first and getting her started with the storytelling, but definitely got good at the end! We caught up a few times outside the scheduled meeting days with the project and she became very, very impressed with the research potential of the internet”. The volunteer used some extra time with her partner in order to establish the trust she realised was necessary for the older participant to tell her life story. In addition, some volunteers experienced challenges over the course of the life story writing related to dealing with difficult and sensitive topics, including bereavement and trauma. 

When asked about what the older participant achieved through the project, it was evident that ‘meeting younger people’ was ranked highest together with ‘Sharing knowledge’. This is in line with their expectations and hopes before the project. 
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Figure 4: Older participants perceived achievements

When asked to elaborate, one older participant commented: “I think it was a great idea of meeting younger people and sharing our stories” and another stated: “[my volunteer] is a remarkable young woman and it was a pleasure working with her”. The success of the project in building longer-term social connections is unclear and would need to be measured in a follow-up survey. 

While the older adults primarily consisted of Anglophone participants, the volunteers came from many different cultural and religious backgrounds. Many of the older participants expressed gratitude for the diversity of the group: “Look at us, here we all are, different ages and from different parts of the world!” Several participants commented that the opportunity for participants and volunteers to interact across age and cultural backgrounds facilitated increased understanding and respect. This is in line with the projects objective: to gain understanding of the diversity in the community. 

While Belmont has a very culturally diverse older population, recruiting a more diverse set of older participants was likely hampered by English language proficiency, which tends to decrease with age. In a recent review of the Department of Communities Local Government Age Friendly Grants program 42% of evaluation survey respondents identified CALD seniors as a gap in their age-friendly consultation and 61% identified Indigenous seniors as a gap (Baldassar, Stevens and Millard 2018). The authors are currently developing a life story and digital literacy project to target older people from CaLD backgrounds, which has a bi-lingual component. 

English language proficiency is less likely to be a barrier for the participation of younger volunteers. A high proportion of the younger volunteers engaged in the project were from culturally and linguistically diverse backgrounds and were keen to improve their English language skills by participating in the project.

The volunteers reported ‘getting more engaged in my community’, ‘sharing knowledge’ and ‘being challenged’ as outcomes of their participation in the project. The volunteers emphasised that they are happy to spend time with older people and one of the volunteers elaborated: “It has been great to interact with elderly residents and see the differences of our lives. Also learning how to interact with the elderly, they are an important part of the community”. Thus, the project entailed a reciprocal process that both young and older community members enjoyed and learned from. This kind of intergenerational interaction is very beneficial for both parties; it creates more understanding across age groups, feelings of being valued and enhancing knowledge and skills (Newman & Hatton-Yeo, 2008). These findings demonstrate how the project succeeded in creating an opportunity to meet others and initiate intergenerational interaction across ages and cultural backgrounds. 

Sharing life stories
The life story writing component of the sessions was often unstructured in order to adapt to the needs of the pairs. Some pairs worked in quite structured ways on the stories each session, others varied between the stories and talking about other interests and experiences. One of the volunteers commented: “I really liked that the sessions were flexible. Sometimes my partner and I just chatted and didn’t focus on the story. It was great that we were able to do this”. 

It was evident that the older participants enjoyed narrating their life histories. One older man reported that: “(…) [during] the last ten weeks, [it] seems like I have relived my life. So, so many memories have come back. It’s a topic of conversation with my family and friends. Frequently people say to me ‘do you remember this or that’. Just fantastic”. This man’s experience illustrates how the project not only has the ability to increase social interaction within the group, but also with family and friends by providing a topic of conversation. In addition to facilitating social interaction, the life story component provided a range of other benefits. The older participants described how telling stories and looking at old pictures triggered memories and they suddenly remembered things they had not thought of for years. This was associated with happy as well as sad memories. Many of the participants explained how writing their life stories at this age gives them an opportunity to reflect on their experiences and see them in a new light, and in some cases gives them the opportunity to make peace with the past. This outcome is consistent with previous studies that find reminiscence is related to important psychosocial functions as it has the potential to increase older people’s self-esteem, meaning in life, ability to cope with losses, reduce loneliness and initiate social bonds (Bluck, Alea, & Demiray, 2010; Henkel, Kris, Birney, & Krauss, 2017; Merriam, 1993). 

To sum up, the results show that the life story component is extremely effective as a tool to initiate social contact and create social bonds across ages and cultures, stimulate intergenerational interaction and encourage reminiscence that has positive outcomes for wellbeing and life meaning. 

Recommendations:
· Ensure suitable expertise in life story writing is included in the project team to ensure participants are supported to gain the full benefits of this component;
· Provide ongoing training on how to produce the life story booklet including weekly 'topics' for volunteers and older participants to work with and incorporate issues that arise along the way, e.g. dealing with sensitive subjects;
· Facilitate the sharing of stories within the entire group during the course of the project to support reminiscing and sharing.


[bookmark: _Ref515971348]
[bookmark: _Toc526423394]Theme 3: Increasing the participants digital literacy 
Theme three sheds light on another of the main objectives: to give the older participants greater confidence in using technology. We begin this theme with a short anecdote from our project observation and field notes, which captures the magnitude of the age gap and digital divide: “Before the first session started, a young volunteer and an older participant were sitting next to each other. The young woman’s phone was on the table in front of them. The older woman turned to the younger and said; ‘Turn that off; that is the first step’. The younger woman smiled and turned her phone over so the screen was face-down. This observation illustrates how stark the differences can be in the ways technology is used and perceived across the generations and the challenges to digital literacy training with older adults. The older woman perceived technology as a barrier to social engagement and interaction, while the younger woman experienced it as a normal part of her everyday life.

The digital divide refers to the gap which exists in regard to: “ (…) unequal benefits from technological progress” (van Dijk, 2005, p. 176). There is a digital divide between younger and older Australians; people aged over 65 years are particularly digitally excluded (Thomas et al., 2017). According to Australian Bureau of Statistics “People aged 15 to 17 years were the highest proportion of internet users (98%) compared with the older age group (65 years and over) which had the lowest proportion of internet users (55%)” (Australian Bureau of Statistics, 2018). See Figure 5.


Figure 5: Percentage of seniors accessing the internet from home 2016-2017 
Despite the digital divide and the relative exclusion of older people from online services and information, the world today is increasingly digital; more and more public and private services are now offered online (Friemel, 2016). For example; in order to access aged care services in Australia, you have to use an online portal, the Australian Government My Aged Care Website. This emphasises the importance of improving older people’s digital literacy in order to give them the same access to information and services as younger people, as well as to share the many benefits of learning to use technology including increased independence, mental stimulation, social connectivity, and so on. The ongoing research of the UWA Ageing and New Media Project has identified a number of positive outcomes of digital literacy support for older people including:
· Increased social connection;
· Improved skills using technology;
· Increased self-confidence;
· Increased independence – e.g. online banking, shopping;
· Connection to cherished memories – nostalgia and identity;
· Feeling more connected to grandchildren, (with whom they can discuss technology);
· Stimulating brain activity;
· Digital citizenship for social equity and access;
· Increase social support networks;
· Decreased isolation;
· Expand access to services; and
· Increase access to information and knowledge.

At the beginning of the project, there was some concern regarding the introduction of the digital literacy component and how to encourage participants to engage with technology. There was also some ambivalence among the project collaborators and participants about the relationship between the life story and digital literacy components. Many people expressed the view that the older participants needed to be shielded and protected from the technology, particularly if they expressed a reluctance to engage with it. 

However, over the course of the project, as participants became more familiar with the digital literacy component, most developed a greater confidence and openness to the technology content. As a result, a greater allocation of time was given to introducing new elements of technology. The facilitators introduced mapping programs, communication apps, games and social media with a range of examples. The older participants responded most positively when able to engage with new technologies with the one-on-one assistance of their volunteer partner or the project coordinators. 

This experience supports key findings currently emerging in the literature, that older adults need a supportive environment for exploration of new technologies and that doubt about their capacities can increase self-doubt and thus be a barrier to technology learning (Schreurs et al., 2017). Over the course of the project, there was a shift towards more support for introducing new technology by the collaborators as well, and a greater emphasis on encourageing older participants to engage, even the ones that were most resistant. This is an important finding of the Belmont Stories and Skills Project that should inform future ageing and digital literacy projects. 

The participants were asked to assess their own digital literacy in the first and final sessions (Figure 6). Digital literacy is a term that denotes a broad set of concepts related to access to the Internet and Information and Communication Technologies (ICTs), as well as competences, skills, understanding and attitudes (Bawden, 2008).
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Figure 6: older participants digital literacy, session 2

The majority of the older participants had a low level of digital literacy prior to the project; almost all the older participants indicated they had ‘low’ or ‘very low’ digital literacy, with only two participants indicating ‘high’ digital literacy (Figure 7). 
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Figure 7: older participants digital literacy, session 10

Not all the participants filled in the questionaries at the beginning and end of the project, and taking this into account, two participants changed their assessment to a higher degree of digital literacy, and one participant changed to a lower degree of digital literacy. However, previous studies regarding older peoples’ digital literacy show that it is not unusual for them to underestimate their digital skills. Often, they indicate having low digital literacy, even though they are cable of using smartphones, tablets, writing e-mails etc. Thus, the fact the older participants do not report a change in their digital literacy does not necessarily mean this reflects no improvement.

The participants were asked to indicate which technologies they use and how often. When comparing the data from session 2 and session 10, not much changed. It is clear that phone calls are their preferred ICT for this group. Over the course of the 10 weeks, it appeared the older participants did increase their use of mobile phones and Google maps/earth. When comparing the circle diagrams the participants filled out in the first and final sessions, it is possible to see an increased use of new media; several indicated that they increased their use of laptop and tablet and now used different social media. For example, one older participant indicated she learned how to use Facebook Messenger, an ICT she wanted to learn, and another indicated she had learned to use Gumtree (online classified advertisement and community website), Facebook Messenger and her printer. Moreover, she increased her use of her tablet from weekly to daily. In addition to increased use of new media, several participants indicated that they were more confident and adventurous online. One woman, who rated her own digital literacy as low, explained how she succeeded in sending a picture on Facebook, something she had never done before. She said that she could not figure out how to do it at first, but whereas she would have panicked before, she did not this time. She gave herself time to think about which buttons to press instead of just pressing all of them.
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Figure 8: Older participants use of new media, week 2 and week 10
Further discussion with participants demonstrated that even though they might not necessarily be motivated and interested in learning to use technology, they still found it very useful and appreciated learning and knowing more by watching others. For those who already used ICTs, the project gave them the opportunity to expand what Schreurs et al. (2017, p. 367) call their “digital skills bubble”. The authors explain that older adults often engage in a specific set of technological activities and do not get exposed to other beneficial activities. They argue that the bubble can only be expanded if older adults are given the opportunity to try and test different kind of ICTs. 

Generally, the digital literacy component of the sessions lived up to the hopes and expectations of the older participants, keeping in mind that half the participants indicated that they did not know what to expect, which suggests that they had an overall positive experience in relation to technology learning.
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Figure 9: How did the technology part live up to your hopes/expectations? Please click one answer only

During the initial weeks, the digital literacy component was presented through display only, and older participants were not encouraged to try to use the skills themselves. However, as openness to this component increased, the presentations of digital literacy content were coupled with encouragement for the participants to practice themselves. For example, for the You-Tube introduction in session 5, the participants and volunteers were told what YouTube is and what they can use it for. On the AV-equipment they were shown how to access the YouTube website and where to search for videos and music. This was followed by a couple of demonstrations and lastly, they were asked to try themselves. We found that this practical element was very important. It taught the older participant how to handle a tablet and made them more comfortable with the electronic device. In the pairs where the older participants did not want to try themselves, the younger volunteer asked the older participant for a favorite song and showed it to them.

Many older participants lack experience with digital literacy because they are hesitant to try new technologies and question their own capabilities (Quan-Haase, Martin, & Schreurs, 2014). By week 10, not all the participants had yet tried to hold a tablet. To encourage this, we asked the pairs to fill in the final questionnaire using an online survey (powered by Qualtrics). While we had hard copies available if required, all participants filled out the survey online. For some of the older participants, this was a revolutionary experience. One lady, who had been very resistant towards technology tried the tablet for the first time and afterwards she was very happy and proud, she said: “You know, I have been so terrified about technology. My husband had always used it, but I have been so terrified that I did not want to touch it. What the volunteer did for me today was wonderful”. This indicates that it would be advantageous to promote the older participants use of the tablet from the initial weeks of the program so that they can increase their confidence. 

Over the course of the 10 sessions, the digital divide between the younger volunteers and older participants narrowed. The older participants became more knowledgeable about the benefits they can gain by using ICTs and increasing their digital literacy skills. Embedded in a relationship of trust, the older participants became more confident while building a relationship with the younger volunteer. These results are in line with Patrício and Osórios (2016, pp. 94–95) findings from their 2016 study regarding intergenerational learning and digital and social inclusion, where they concluded that; intergenerational learning with ICTs contributes to older adults digital literacy, support skills and increases understanding across generations. Relatedly, in their recent study of an internet café in Perth for older people, Millard, Baldassar and Wilding (2018) report that peer-supported learning in a trusted ‘community of practice’ can reduce older people’s fear and resistance to new technologies.

Recommendations:
· Foster a safe and supportive informal learning environment to support older people’s digital literacy learning without structured learning objectives in a social context that takes different motivations and digital literacy levels into account. The older participants should continuously be informed about the benefits they can yield from ICTs and should be encouraged to try to use devices themselves from the beginning;
· Online (rather than paper) surveys should be implemented in weeks 1 and 10 to facilitate this process;
· Accept that some older participants will be ambivalent and even resistant to learning about new technologies; support them to feel safe and reassure them that they can opt out of using technologies themselves, but will be watching others use them;
· Ensure the volunteers are open to supporting the older participants to improve their digital literacy; provide training to volunteers in how to do this as part of the training workshop and tailor digital literacy content to support this;
· Be aware of assumptions held by coordinators and participants that older people need to be protected from technology, or that technology needs to be treated as a separate bounded component of the project; actively work to break-down these stereotypes and encourage people to see technology as integrated into everyday life.


[bookmark: _Ref515971360]
[bookmark: _Toc526423395]Theme 4: The design and implementation of the project
In this theme, the design and implementation, including the organisation, time frame and content of the project is discussed.  
Organisation of the sessions
The participants and volunteers all expressed gratitude and were very satisfied with the content and execution of the project. [image: ]
Figure 10: Participants’ and volunteers overall satisfaction with the project
They commented: “It has been exhilarating!”, “I think it was a great idea of meeting younger people and sharing our stories”, “Great time meeting all the people” and “A good experience engageing with older participants of society and learning about who they are as individuals and their experiences in life”. 


They were also mostly satisfied with the weekly meetings taking 2 hours.  
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Figure 11: participants and Volunteer satisfaction about the weekly meetings
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Figure 12: participants and Volunteer satisfaction about the 2-hour time frame

One participant indicated preference for afternoon sessions instead of morning sessions. 

A number of volunteers expressed concerns regarding the workload required. While initially, the volunteers were requested to dedicate 2 x1.5 hours weekly to the project, many discovered they needed to use additional time outside of the sessions to write up the life history booklet, especially those who chose to record the conversations and transcribe them afterwards. The resulted in a greater time requirement placed on the volunteers than expected. 

In addition to increasing social interaction and digital literacy, the project encouraged the participants and volunteers to contribute to decision making by involving them in a flexible co-design approach over the course of the 13 weeks. While efforts were made to obtain ideas and contributions from members, few articulated their preferences. However once activities had been initiated, e.g. bus tour and a games/activities session, participants were more comfortable expressing their interests. 

As it was a pilot study, we asked the participants and volunteers about how the project can be improved in the future. Most of the participants and volunteers indicated that they found the content in the life story component highly satisfactory. As illustrated below, many indicated that they wanted more time with their partner as well as time to share their stories with the group. The older participants, in particular, expressed a strong interest in sharing and listening to each other’s life stories. This could be incorporated as part of the welcome and review section of each session. In addition to giving participants the opportunity to learn more about each other and provide topics for conversation, it could act as a motivating factor for the volunteers to continuously work on the life story booklets and be used to inspire each other in regards to writing style, layout and design. Moreover, several volunteers indicated that they would have benefited from more structure and clearer timelines. Because of the nature of pilot projects and the ongoing development of the project content, the project seemed rather unstructured at times. For example, the participants did not see an example of a life story booklet until week three. Many of them found it beneficial to know what was expected, one commented: “Ah, now I get what we are doing” indicating a more structured time frame for the production of the life story booklet, with more guidance around timelines would be of assistance. This would also avoid the need for project coordinators to assist with the final preparation of booklets for those volunteers running late.
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Figure 13: Suggestions for what to be improved in the life story-part

As part of developing the booklets, the older participants were encouraged to bring items to the sessions that they wanted to include in their life story booklet, including photos, newspaper articles, certificates etc. This could become quite a cumbersome and time consuming task without having a portable scanner or photo app available to allow participants to scan their own photos and documents. 

When asked about what could be improved in the digital literacy component, the majority of older participants indicated they were satisfied with what was presented with some additional ideas suggested by some participants (Figure 14). Except for online shopping and Gumtree, all the other webpages requested were introduced and showed numerous times during the project, this was prioritised in order to develop their knowledge and understanding. The older participants were encouraged to bring their own electronic devices if they needed assistance or wanted to learn how to improve their use of them. Some of the volunteers did not feel especially competent regarding their role in supporting older people to develop their digital literacy and technological skills. As this is a very important element and one of the objectives of the project, it is recommended that this be included as part of the volunteer training or that volunteers be screened to ensure they have these skills.
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[bookmark: _Ref515545229][bookmark: _Ref515545262]Figure 14: What the older participants would had liked to see more of in the digital literacy COMPONENT

For each session, a tablet was available for each of the pairs. Some of the volunteers found them difficult to use and stated that they would have preferred to use their own laptops. However, studies show that tablets often are easier for older people to use (Barnard, Bradley, Hodgson, & Lloyd, 2013; Tsai, Shillair, Cotten, Winstead, & Yost, 2015). If possible, tablets as well as laptop computers could be made available or the volunteers and older participants could be encouraged to bring their own, preferred electronic device.  

Life stories AND technology – too much?

On one hand it might be argued that the project seeks to incorporate too many elements; writing a life story and teaching digital literacy skills, while increasing intergenerational interaction and cultural understanding. However, the multiple elements provide the much needed motivation to facilitate increased openness and understanding of the benefits of technology for those who normally would have dismissed it. During informal interviews in the 5th week, it became evident that several of the residents were not motivated to learn technology, but they stated that they did like the introduction to technology sessions and seeing the tablets being used by others. For example, one person commented; “Even though it is not something for me, it is nice to know what is going on”. This is in line with a study investigating if tablets can support digital inclusion. The authors found that older people are more likely to be motivated to purchase and use tablets after observing others using them (Tsai et al., 2015). Therefore, in contrast to other intergenerational ICT initiatives including: Tech and Tea (Salford CVS, n.d.) and ‘Cyber Seniors’ (Cyber-Seniors, n.d.), where the older adults presumably choose to participate due to an internal motivation to learn about technology, ‘Stories and Skills – Across the Generations’ addresses those who are not necessarily interested in learning about technology, which is a large proportion of the cohort.

A more comparable project is ‘Tech, Tea and Tales’, which is a partnership between Lively and Humankind that employs young adults to visit older people in residential care helping them with technology while recording their life stories (Lively, n.d.). In contrast to ‘Tech, Tea and Tales’ this project is for all older people living in Belmont and not only for those in residential care. Moreover, ‘Stories and Skills – Across the Generations’ is delivered free of charge for all participants. 

Increasing older people’s knowledge about the benefits of digital literacy and the internet ensures they are more able to make an informed decision about whether to learn more about technology. Moreover, it has the potential to decrease the generational digital divide by teaching them internet-related terms. Thus, the incorporation of digital literacy learning with the life stories is a novel and successful way to achieve multiple objectives. It provides the preferred social supportive learning environment for older adults to increase their digital literacy (Schreurs et al., 2017), as well as the motivation to engage with technology through their interest in writing their life stories. Moreover, this project seeks to decrease older peoples’ social isolation and several studies confirm that the internet and ICTs (including email, Facebook, Skype, and What’s App) can be used to facilitate and develop social relationships and maintain support networks (Chen & Schulz, 2016; Ivan & Hebblethwaite, 2016; Millard, Baldassar, & Wilding, 2018; Quan-Haase, Mo, & Wellman, 2017). Thus, combining the life story and digital literacy components provides a meaningful framework to achieve the project objectives. 


[bookmark: _Toc526423396]Organisation of contact and ongoing support

The Project Coordinator, Helen O’Sullivan, had regular contact with the volunteers through e-mails to ensure they were continuously updated and informed about the project. In addition, the project team engaged with volunteers and older participants during the weekly sessions to provide support and monitor progress. The team also continuously reviewed feedback and modified the program as required.

[bookmark: _Ref515623126]Prior to the project, two Facebook groups were created. The two Facebook groups were meant to work as a shared platform. One group was dedicated to all the participants and volunteers. Here updates and pictures from the sessions were shared. Our hypothesis was that it would be a motivating factor for the older participants to create their own Facebook page and learn about the benefits. In addition, another group was set up specifically for the volunteers for them to ask questions and share ideas for the booklets. However, the use of both groups was limited. Setting up a Facebook account requires having an email address, and many of the older participants found these steps daunting. An alternative could have been to set up a project webpage. The project Cyber-seniors has for example developed a webpage containing both senior, mentor and educator training resources and programmes (Cyber-Seniors, n.d.). It could be advantageous to investigate and/or develop other resources like this for future projects. A PowerPoint template for the booklet, the guide to how to make a booklet and an example of a booklet were shared with this group in order to support the process.  


[bookmark: _Toc526423397]Training Workshop for the volunteers  
The volunteers were generally satisfied with the training workshop and found that the content was well-organised. They felt that the length was sufficient and it increased their knowledge about life story writing. The volunteers were asked about how it could be improved, and they commented for example: “The training workshop could be improved by telling us more about how the project was going to be rolled out”, “Talk about the transcription times for the recorded interviews” and “Idiot sheets, prompts, structure, what to ask, guidance”. Thus, several of the volunteers would have liked more information about how the project was going to be run, what was expected and how to prompt a conversation about the older participant’s life. After the first couple of sessions, a number of the volunteers expressed concern about how to manage the discussion of sensitive topics. While such issues had been covered in the workshop training session, this response reveals that ongoing support and guidance for the story writing component over the course of the project is required, in addition to the training workshop. 

The training workshop focused primarily on developing the tools needed to write the life stories. However, recording a story within the limited time-frame of 10 sessions was not sufficiently addressed resulting in some level of concern for volunteers in capturing and presenting information adequately. Over the course of the project, increasing guidance and more detailed specifications were provided to volunteers about how to prepare the life story booklets. However, this would have been best delivered from the beginning. A number of the volunteers had difficulty completing the booklet in the required time. Future workshops should provide more information on how to manage this process; with more structured timelines for completion of the booklet. In addition, revising the expectation of a life story booklet to a shorter output, for example, ‘life story highlights’, might also better fit the time available and the skills of the volunteers. In addition, the workshop should provide methods and ideas about how to integrate teaching ICT within the process of life story writing. 

There is also scope to expand the training workshop to include training for volunteers in how to support and encourage the older participants to improve their digital literacy. 








Recommendations:
· Integrate the digital literacy component into the life story component as much as possible. To reduce the barriers to digital literacy, older people should be encouraged and motivated to learn about and use the technologies and feel safe and supported to do so;
· Ensure the life histories are prepared on devices that can be worked on during the sessions so that the older participants (and project coordinators) can see the story develop over the course of the project. Older people will likely be motivated to engage with the technologies because they are keen to produce their life story booklet. They will ideally have developed trust in their volunteer, which will facilitate their openness to learning about new technologies. Involving the older people in this way provides them with a clear example of the use of digital technologies, increasing their knowledge and literacy. It also allows project coordinators to check the progress of the life-story output;
· Encourage the volunteers to involve the older participants in the use of new technologies to create the life story booklet, including searching for appropriate images; researching information etc. The digital literacy component introduces elements of relevance to the life story booklet production and volunteers can reinforce this information by showing the older participants how they are using the technologies to create the booklet;
· Set up a shared platform (for example, Facebook or a website) at the start of the project and store all project resources there. Explain clearly that volunteers are to use the platform to share their progress by uploading regular photos and posts. This will facilitate digital interaction to support project outcomes and ensure older participants see how the platform works in a trusted and safe environment;
· The training workshop for the volunteers should capture the dual content of the project – life story writing skills and digital literacy training for older people. They should be instructed on how to capture and write a life story in a booklet format. In addition, it is important to prepare them and provide ongoing support in the management of sensitive topics;
· Ensure the volunteers are open to supporting the older participants to improve their digital literacy; provide training to volunteers in how to do this at the start of the project as part of the training workshop.




[bookmark: _Ref520714318][bookmark: _Toc526423398]Detailed Recommendations

These recommendations are drawn from the overall success of the project and do not represent any specific weaknesses in the pilot project. Rather, they are a summary of the learnings from the pilot project that the authors believe will help to ensure the project can be replicated successfully to bring both the life story and digital literacy components together. 


A. Overall Project Coordination

1. Integrate the life story and digital literacy components as much as possible. Encourage older participants and volunteers to collaborate on the writing, development and digital production of the life story booklet: 
1.1 To reduce the barriers to digital literacy, older people should be encouraged and motivated to learn about and use the technologies and feel safe and supported to do so;
1.2 Ensure the life story booklets are prepared on devices that can be worked on during the sessions so that the older participants (and project coordinators) can see the story develop over the course of the project. Older people will be motivated to engage with the technologies because they are keen to produce their life story booklet. They will have developed trust in their volunteer, which will facilitate their openness to learning about new technologies;
1.3 Encourage the volunteers to involve the older participants in the use of new technologies to create the life story booklet, including searching for appropriate images; researching information etc. The digital literacy component introduces elements of relevance to the life story booklet production and volunteers can reinforce this information by showing the older participants how they are using the technologies to create the booklet;
1.4 Involving the older people in this way provides them with a clear example of the use of technologies, increasing their knowledge and digital literacy. It also allows project coordinators to check the progress of the life-story booklet.

2. Ensure suitable expertise in project coordination, life story writing and digital literacy training – for both younger volunteers and older participants – is included in the project team:
2.1 In particular, ensure the volunteers are suited to the project and are comfortable sharing their digital literacy skills with the older participants;
2.2 Take the time to check that the paired older participants and volunteers can develop a trusting working relationship and make changes to the pairings if needed.






B. Life story Component 

3. Collaboratively develop and clarify expectations of the life story booklet content. Present several different models (on the type of life story) so older participants and volunteers can negotiate which they would prefer. For example, frame the life story output as a summary of ‘life story highlights’ to make this output manageable within the timeframe;

4. Provide ongoing training on how to produce a life story booklet. As part of this, ensure that there is a facilitator available who can give help and support if there are any stumbling blocks such as dealing with sensitive subjects:
4.1 Prepare a list of topics to use as the basis for each weekly writing session such as: my family, childhood, schooling etc. These topics will act as prompts to help unlock memories; 
4.2 Develop a list of questions for each topic with the volunteers. Include this in the Training workshop with questions devised by the volunteers so they feel ownership of the process.

5. Clarify timelines and build-in regular monitoring of the volunteer’s writing. 
5.1 Provide ongoing feedback on the development of the life story booklet by checking the progress of participants. Ensure volunteers begin working on the writing of the life story booklet from week 2. Check that they are not just talking and taking notes, but actually composing the life story booklet each week. For example, after Week 2, request that each volunteer submits what they have written that week. This can identify any volunteers who are struggling so help can be provided and it avoids running out of time and leaving a lot of work to the final weeks;
5.2 Negotiate together as a group the minimum requirements for the life story booklet (number of pages and photos); participants can do more than the minimum, but having this helps to ensure expectations are met;
5.3 Provide a clear model or prototype of the life story booklet for the participants to follow, with clear instructions for format and style; participants can vary this model after checking with the facilitator, but having a standard helps to ensure expectations are met.
5.4 Set deadlines for the production of the life story booklet over the course of the project. For example, a set of draft pages by week 3 to check progress; a fuller set by week 6; a full draft by week 8.

6. Facilitate the sharing of stories within the entire group during the course of the project;
6.1 Invite participants to present their stories to each other (either in full group or smaller groups) over the course of the project. This facilitates social interaction and engagement among participants.








C. Digital Literacy Component

7. Collaboratively develop and clarify the digital literacy component; provide a clear template for the digital production of the life story output (e.g. PowerPoint);
7.1 Ensure the older people are aware that learning about new technologies is part of the project. Be prepared for some of the older participants to be ambivalent and even resistant to learning about new technologies; support them to feel safe and reassure them that they can opt out of using technologies themselves, but will be watching others use them;
7.2 Ensure the volunteers agree to using technology to produce the life story booklet; provide training if required, or select only volunteers with the required digital literacy skills;
7.3 Ensure the volunteers are open to supporting the older participants to improve their digital literacy; provide training to volunteers in how to do this at the start of the project as part of the training workshop.

8. Encourage volunteers and older participants to work collaboratively on all stages of the development of the life story booklet and tailor digital literacy content to support this. Actively work to break down assumptions that older people need to be protected from technology, or that technology needs to be treated as a separate bounded component of the project and encourage participants to see technology as integrated into everyday life:
8.1 Set up a shared platform (for example, Facebook or a website), at the start of the project and store all project resources there. Explain clearly that volunteers are to use the platform to share their progress by uploading regular photos and posts. This will facilitate digital interaction that will support the project outcomes and ensure older participants see how the platform works in a trusted and safe environment.

9. Foster a safe and supportive informal learning environment to support older people’s digital literacy learning without structured learning objectives in a social context that takes different motivations and digital literacy levels into account: 
9.1 The older participants should continuously be informed about the benefits they can gain from digital literacy and the use of ICTs;
9.2 Older participants should be encouraged to try to use tablets themselves from the first weeks of the project. The online questionnaires should be implemented in weeks 1 and 10 to facilitate this process. 

10. Provide opportunities to respond to older participants’ digital literacy needs and interest in ICTs:
10.1 Encourage participants to share their interest in particular types of ICTs and internet use;
10.2 Support older people to expand their digital literacy by connecting them to other training opportunities if available.
[bookmark: _Toc526423399][bookmark: _GoBack]CONCLUSION
There is growing awareness that one of the most important factors in relation to successful ageing is social support (Tkatch et al., 2017). It is also well documented in the research literature that increasing age is often associated with a decrease in the size of social support networks (Valtorta & Hanratty, 2012; Wrzus, Hanel, Wagner, & Neyer, 2013). This can be due to several factors including reduced mobility and autonomy as well as dispersal of family and friends (for employment and other motivations). As a result, older adults are at an increased risk of becoming socially isolated, and loneliness can become a problem.

Community projects, like the Belmont Stories and Skills – Across the Generations’, are well placed to facilitate intergenerational engagement, and to foster a sense of belonging and inclusion for all participants, young and old. Combining a focus on life story writing and digital literacy can create an optimal environment of support and trust for social interaction, social support network expansion and digital literacy support.

Research shows that digital literacy and the ability to use Information and Communication Technologies are becoming increasingly important ways for people to establish, develop and maintain social relations with family and friends in their everyday life (Christensen, Jerslev, Swane, & Blaakilde, 2017). A systematic review, exploring the positive impact that ICT interventions can have on social isolation, shows that this has particular relevance to older people (Chen & Schulz, 2016). Older people’s maintenance of support networks and social engagement, and their access to information and services, can be enhanced when they are motivated to increase their digital literacy when developed through supportive learning environments. However, many older people lack digital literacy, which means they are not able to understand and use technologies like smart phones and computers and are thus unable to use the internet as a resource to develop and maintain social relationships. Improving digital literacy has special implications for the well-being of older people because it can enhance their ability to stay connected to their support networks and communities as they age. This underlines the importance of improving the digital inclusion of older Australians by providing opportunities for them to gain knowledge, experience and to become more comfortable using technology.


[bookmark: _Toc526423400]References
Ala-Mutka, K., Malanowski, N., Punie, Y., & Cabrera, M. (2008). Active Ageing and the Potential of ICT for Learning. https://doi.org/10.2791/33182
Antonucci TC. (1986). Hierarchical mapping technique.  Generations, 10(4), 10-12, 10(4), 10–12.
Australian Bureau of Statistics. (2013). PROJECTION RESULTS — AUSTRALIA. 3222.0 - Population Projections, Australia, 2012 (base) to 2101. Retrieved May 16, 2018, from http://www.abs.gov.au/ausstats/abs@.nsf/Lookup/3222.0main+features52012 (base) to 2101
Australian Bureau of Statistics. (2016). 2016 Census QuickStats Belmont (C). Retrieved May 16, 2018, from http://www.censusdata.abs.gov.au/census_services/getproduct/census/2016/quickstat/LGA50490
Australian Bureau of Statistics. (2017). 2071.0 - Census of Population and Housing: Reflecting Australia - Stories from the Census, 2016. Retrieved May 16, 2018, from http://www.abs.gov.au/ausstats/abs@.nsf/Lookup/by Subject/2071.0~2016~Main Features~Ageing Population~14
Australian Bureau of Statistics. (2018). 8146.0 - Household Use of Information Technology. Retrieved August 7, 2018, from http://www.abs.gov.au/ausstats/abs@.nsf/mf/8146.0
Australian Government. (n.d.). Access aged care information and services | My Aged Care. Retrieved May 30, 2018, from https://www.myagedcare.gov.au/
Australian Institute of Health and Welfare. (2017). Older Australia at a glance. Canberra.
Baldassar, L., & Wilding, R. (2017). Ageing and New Media. Retrieved October 12, 2017, from http://www.socialsciences.uwa.edu.au/research/anthrop-soc/ageing-and-new-media
Barnard, Y., Bradley, M. D., Hodgson, F., & Lloyd, A. D. (2013). Learning to use new technologies by older adults: Perceived difficulties, experimentation behaviour and usability. Computers in Human Behavior, 29(4), 1715–1724. https://doi.org/10.1016/j.chb.2013.02.006
Bawden, D. (2008). Origins and Concepts of Digital Literacy. In C. Lankshear & M. Knobel (Eds.), Digital literacies; concepts, policies, and practices. New York: Peter Lang Publishing Inc. https://doi.org/10.1093/elt/ccr077
Bernard, H. R. (2011). Research Methods in Anthropology Qualitative and Quantitative Approaches (5th ed.). Blue Ridge Summit: AltaMira Press.
Bluck, S., Alea, N., & Demiray, B. (2010). You Get What You Need - The Psychosocial Functions of Remembering. In J. H. Mace (Ed.), The Act of Remebering - Toward an Understanding of How We Recall the Past (pp. 284–307). West Sussex: Wiley-Blackwell Publishing Ltd.
Chen, Y.-R. R., & Schulz, P. J. (2016). The Effect of Information Communication Technology Interventions on Reducing Social Isolation in the Elderly: A Systematic Review. Journal of Medical Internet Research, 18(1), e18. https://doi.org/10.2196/jmir.4596
Clary, E. G., & Snyder, M. (1999). The Motivations to Volunteer. Current Directions in Psychological Science, 8(5), 156–159. https://doi.org/10.1111/1467-8721.00037
Cyber-Seniors. (n.d.). Cyber-Seniors: Connecting Generations Inc. Retrieved June 5, 2018, from https://cyberseniors.org/
DeWalt, K. M., & DeWalt, B. R. (2002). Participant Observation A Guide for Fieldworkers (2nd ed.). Maryland: AltaMira Press, *e-book - the page numbers do not correspond with the written book.
Friemel, T. N. (2016). The digital divide has grown old: Determinants of a digital divide among seniors, 18(2), 313–331. https://doi.org/10.1177/1461444814538648
Glass, T. A., Mendes De Leon, C. F., Bassuk, S. S., & Berkman, L. F. (2006). Social Engagement and Depressive Symptoms in Late Life. Journal of Aging and Health, 18(4), 604–628. https://doi.org/10.1177/0898264306291017
Henkel, L. A., Kris, A., Birney, S., & Krauss, K. (2017). The functions and value of reminiscence for older adults in long-term residential care facilities. Memory, 25(3), 425–435. https://doi.org/10.1080/09658211.2016.1182554
Henriksen, J., Kyle, P. R., Bech, P., Mattisson, C., & Andersson, N. (2016). Loneliness and mortality: A community-based prospective study. European Psychiatry. https://doi.org/10.1016/j.eurpsy.2016.01.1633
Ivan, L., & Hebblethwaite, S. (2016). Grannies on the Net: Grandmothers’ Experiences of Facebook in Family Communication. Romanian Journal of Communication & Public Relations, 18(1), 11–25. https://doi.org/10.21018/rjcpr.2016.1.199
Kennedy, A., Vassilev, I., James, E., & Rogers, A. (2016). Implementing a social network intervention designed to enhance and diversify support for people with long-term conditions. A qualitative study, 11(27). https://doi.org/10.1186/s13012-016-0384-8
Litwin, H., & Shiovitz-Ezra, S. (2011). Social Network Type and Subjective Well-being in a National Sample of Older Americans. Gerontologist, 51(3), 379–388. https://doi.org/10.1093/geront/gnq094
Lively. (n.d.). Lively. Retrieved April 20, 2018, from http://lively.org.au/
Marin, A., & Wellman, B. (2011). Social Network Analysis: An Introduction. In J. Scott & P. J. Carrington (Eds.), The SAGE Handbook of Social Network Analysis (pp. 11–25). London: SAGE Publications Ltd.
Merriam, S. B. (1993). The uses of reminiscence in older adulthood. Educational Gerontology. https://doi.org/10.1080/0360127930190507
Millard, A., Baldassar, L., & Wilding, R. (2018). The significance of digital citizenship in the well-being of older migrants. Public Health, 158, 144–148. https://doi.org/10.1016/j.puhe.2018.03.005
Newman, S., & Hatton-Yeo, A. (2008). Intergenerational Learning and the Contributions of Older People. Ageing Horizons, (8), 10.
Patrício, M. R., & Osório, A. (2016). Intergenerational Learning with ICT: A Case Study. Studia Paedagogica, 21(2), 83–99. https://doi.org/10.5817/SP2016-2-6
Quan-Haase, A., Martin, K., & Schreurs, K. (2014). Not all on the same page: E-book adoption and technology exploration by seniors. Information Research, 19(2).
Quan-Haase, A., Mo, G. Y., & Wellman, B. (2017). Connected seniors: how older adults in East York exchange social support online and offline. Information Communication and Society, 20(7), 967–983. https://doi.org/10.1080/1369118X.2017.1305428
Routasalo, P., & Pitkala, K. (2003). Loneliness among older people. Rev. Clin. Gerontol., 13(4), 303–311.
Salford CVS. (n.d.). Tech & Tea Digital Champions. Retrieved June 27, 2018, from https://www.salfordcvs.co.uk/wellbeing-champions-tech-tea
Schreurs, K., Quan-Haase, A., & Martin, K. (2017). Problematizing the Digital Literacy Paradox in the Context of Older Adults’ ICT Use: Aging, Media Discourse, and Self-Determination. Canadian Journal of Communication, 42(2), 359–377. https://doi.org/10.22230/cjc.2017v42n2a3130
Selwyn, N., Gorard, S., Furlong, J., & Madden, L. (2003). Older adults’ use of information and communications technology in everyday life. Ageing and Society, 23(5), 561–582. https://doi.org/10.1017/S0144686X03001302
Thomas, J., Barraket, J., Wilson, C., Ewing, S., MacDonald, T., Tucker, J., & Rennie, E. (2017). Measuring Australia’s Digital Divide. The Australian Digital Inclusion Index 2017. Melbourne, for Telstra. https://doi.org/10.4225/50/596473db69505
Tilvis, R. S., Laitala, V., Routasalo, P. E., & Pitkälä, K. H. (2011). Suffering from Loneliness Indicates Significant Mortality Risk of Older People. J. Aging Res., 2011. https://doi.org/10.4061/2011/534781
Tkatch, R., Musich, S., Macleod, S., Kraemer, S., Hawkins, K., Wicker, E. R., & Armstrong, D. G. (2017). A qualitative study to examine older adults ’ perceptions of health : Keys to aging successfully. Geriatric Nursing, 38(6), 485–490. https://doi.org/10.1016/j.gerinurse.2017.02.009
Tomaka, J., Thompson, S., & Palacios, R. (2006). The Relation of Social Isolation, Loneliness, and Social Support to Disease Outcomes Among the Elderly. Journal of Aging and Health, 18(3), 359–384. https://doi.org/10.1177/0898264305280993
Tsai, H. S., Shillair, R., Cotten, S. R., Winstead, V., & Yost, E. (2015). Getting Grandma Online: Are Tablets the Answer for Increasing Digital Inclusion for Older Adults in the U.S.? Educational Gerontology, 41(10), 695–709. https://doi.org/10.1080/03601277.2015.1048165
United Nations, Department of Economic and Social Affairs, P. D. (2017). World Population Prospects. Retrieved May 16, 2018, from https://esa.un.org/unpd/wpp/Publications/Files/WPP2017_KeyFindings.pdf
van Dijk, J. A. G. M. (2005). The Deepening Divide Inequality in the Information Society. The Deepening Divide. Thousand Oaks: Thousand Oaks : SAGE Publications.
WHO. (2002). Active Ageing: A Policy Framework. The Aging Male, 5(1), 1–37. https://doi.org/10.1080/713604647
World Health Organization. (2007). Global Age-friendly Cities: A Guide. Community Health, 77. https://doi.org/http://whqlibdoc.who.int/publications/2007/9789241547307_eng.pdf?ua=1
Wrzus, C., Hanel, M., Wagner, J., & Neyer, F. J. (2013). Social Network Changes and Life Events across the Life Span: A Meta-Analysis. Psychol. Bull., (1), 53–80. https://doi.org/10.1037/a0028601

[bookmark: _Toc526423401]
Appendix overview

1) Promotion flyer for older participant, page 45
2) Invitation flyer for volunteers, page 46
3) How to make a booklet, page 47
4) Volunteer participation certificate, page 48
5) Questionnaire for older participants (1), page 49
6) Questionnaire for volunteers (1), page 51
7) Questionnaire for all participants - midway survey (2), page 53
8) Questionnaire for all participants – evaluation (3), page 54
9) Time line tool, page 57

[bookmark: _Ref514930400][bookmark: _Toc526423402]
Promotion flyer for older participants
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How to make a booklet*
This is a step-by-step guide to using PowerPoint to make a life story booklet. 

Step 1: Setting up the page.
Start by opening up PowerPoint on your computer. Choose ‘Blank presentation’. Before you start writing, you need to change your slide size. To do this, click ‘Design’ then ‘Slide size’ and go to ‘Page setup’. You need to choose ‘Letter Paper (8.5*11 in)’ and choose ‘Portrait’. Press OK. It will ask you if you want to scale content up or down. Choose ‘Scale up’.

See this link for demonstration: https://www.youtube.com/watch?v=FD5WUnA4B2g

If you don’t have PowerPoint, you can use Google Slides for free. All you have to do is create a Google account, if you don’t have one already. Choose ‘Blank’. Press ‘File’ and then ‘Page setup’. Click ‘Custom’ and insert 8.5*11 Inches. 

Step 2: Basic Book Design – background and frame
Start by choosing which colour you want your cover page to be. This could be your partner’s favourite colour or whichever both of you like best. Right-click on the mouse button on the blank page, click ‘Format background’, ‘Solid fill’ and your chosen colour. 
If you want background colours on the other slides, repeat this.  
For Google Slides, Right-click on the blank page, choose ‘Change background’ and the chosen colour and ‘Add to theme’. You can get a professional look by adding a frame to your cover page. You can add a frame by clicking ‘Insert’, ‘Shapes’ and choose the rectangle. Add it on the slide. Click ‘Shape Fill’ and ‘No Fill’. To change the colour of the frame, click ‘Outline’ ([image: ]). In the outline you are also able to adjust the width using ‘Weight’ and style clicking ‘Dashes’. 
To the left can you see your slides. Choose your slide and right-click on the mouse. By clicking ‘Duplicate Slide’, you only need to format the background once. 

Step 3: Making a slide – Fonts
When you make a booklet, it is important you choose the right font and font size. Choose a font that is easy to read for example: Times Roman, Garamond, Helvetica, Palatino, Georgia or Arial. The size does vary a bit depending on the chosen font. 
The font size should be 14-15
Heading should be 16-17
Sub-headings should be 15-16

Step 4: Telling the life story with images
Adding images and photos can be useful when documenting a life story. These can be photos from childhood, an old house, a favourite thing, a wedding photo, screen shot of google maps. The only limit is your imagination. To do this, click ‘Insert’ then ‘Pictures’ and choose ‘Picture from File’ and find it on your computer. You can also find images online. It is important to keep in mind that you have to be allowed to use them. For example, free images are available here: ‘https://www.pexels.com/’ or ‘https://pixabay.com/’. 
This guide is developed for online- and self-printing booklets.
Ageing and New Media Project (Baldassar and Andersen)* 
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General information
Q1) Name (optional):  _______________________________________________________
Q2) Gender: □ Male		□ Female	 □ Other
Q3) Year arrived in Australia (if relevant): ________________________________________
Q4) Languages spoken: ______________________________________________________
Q5) Ethnic background: ______________________________________________________
Q6) (Former) Occupation: ____________________________________________________
Q7) Do you live alone or with others? (please specify):______________________________


Motivation for participating in this project: 
Q8) What do you hope to achieve by participating in this project? (tick as many boxes as you like)
□ Meeting peers
□ Meeting younger people
□ Sharing knowledge
□ Being challenged 
□ Sharing my life story  
□ Getting more engaged in my community 
□ Learn to use new media’s (e.g. computer, mobile phone, internet)
□ Other: __________________________________________________________________
___________________________________________________________________________________________________________________________________________________________________________________________________________________________

Q9) Have you participated in community programs or groups before?
_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Q10) Have you participated in community programs or groups before? 	
□ Yes		□ No

Hopes, Expectations and current knowledge: The project has a dual goal: For you to tell your life story and to introduce you to new media (computer, mobile phone, internet etc.).

Q11) Life story: What do you hope/expect to achieve from the ‘life story writing’ part of this project?_____________________________________________________________________________________________________________________________________________________________________________________________________________________


Q12) Technology: What do you hope/expect to achieve from the 'new media' part of this project?_____________________________________________________________________________________________________________________________________________________________________________________________________________________






New media proficiency:

Q13) Which kind of technologies do you use, and how often? Please put one ‘x’ per statement
	
	Daily
	Weekly
	Monthly
	Less frequent
	Do not use

	Mobile phone
	
	
	
	
	

	Desktop
	
	
	
	
	

	Laptop
	
	
	
	
	

	Tablet
	
	
	
	
	

	SMS/text messageing
	
	
	
	
	

	Phone calls
	
	
	
	
	

	E-mail
	
	
	
	
	

	Facebook
	
	
	
	
	

	Twitter
	
	
	
	
	

	Instagram
	
	
	
	
	

	Google Maps/Google Earth
	
	
	
	
	

	Personal blog
	
	
	
	
	

	Web pages
	
	
	
	
	

	Internet to search
	
	
	
	
	

	Youtube
	
	
	
	
	

	Pinterest
	
	
	
	
	

	Gaming
	
	
	
	
	

	Music
	
	
	
	
	

	Film/video
	
	
	
	
	

	Online shopping
	
	
	
	
	

	Online Banking
	
	
	
	
	

	New Sites
	
	
	
	
	

	Snapchat
	
	
	
	
	

	Others__________
	
	
	
	
	



Q14) How would you rate you ‘digital literacy’? (i.e. the ability to use the internet) Please put one ‘x’ only
□ Very high	□ high		□ low		□ very low

Q15) Is there any particular technology you would like to learn about?
 □ Yes		□ No
If yes, which: _____________________________________________________________
_________________________________________________________________________________________________________________________________________________
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Questionnaire for volunteers (1)
General information:

Q1) Name (optional):_______________________________________________________
Q2) Gender:   	□ Male		□ Female 
Q3) Year of birth: ___________________________________________________________  
Q4) Place of birth: __________________________________________________________ 
Q5) Year arrived in Australia (if relevant): ________________________________________
Q6) Occupation: ___________________________________________________________
Q7) Ethnic background: _____________________________________________________

Reasons for participating in this project: 
Q8) What do you hope to achieve by participating in this project?
_________________________________________________________________________


Feedback on training workshop Thursday February 15th
Q9) What do you think about the workshop? 

	
	strongly disagree
	Disagree
	Neutral
	Agree
	Strongly Agree

	The content of the session was well organised 
	
	
	
	
	

	The facilitator was knowledgeable in the topic of life stories 
	
	
	
	
	

	The length was sufficient 
	
	
	
	
	

	I have increased my knowledge in life story writing 
	
	
	
	
	

	Participation and interaction was encouraged 
	
	
	
	
	




Q10) Do you have any suggestions on how the training workshop could be improved? (list below) _________________________________________________________________________

Q11) How are you feeling about the project after doing the training workshop? (tick as many boxes as you like)
□ Excited
□ Nervous
□ Well-prepared 
□ Ready enough 
□ Under-prepared
□ Other: __________________________________________________________________

Relevant experience:
Q12) Have you participated in similar projects before? 	□ Yes		□ No

If yes, please indicate where?______________________________________________

Hopes and Expectations of the Project: The project has a dual goal: for you to tell your life story and to introduce you to new media (computer, mobile phone, internet etc.).

Q13) Life story: What do you hope/expect the older person will gain from the ‘life story writing’ part of this project?__________________________________________________________________

Q14) Technology: What do you hope/expect the older person will gain from the ‘using new media’ part of this project?
_________________________________________________________________________

New media proficiency:
Q15) Which kind of technologies do you use, and how often? Please put one ‘x’ per statement
	
	Daily
	Weekly
	Monthly
	Less frequent
	Do not use

	Mobile phone
	
	
	
	
	

	Desktop
	
	
	
	
	

	Laptop
	
	
	
	
	

	Tablet
	
	
	
	
	

	SMS/text messageing
	
	
	
	
	

	Phone calls
	
	
	
	
	

	E-mail
	
	
	
	
	

	Facebook
	
	
	
	
	

	Twitter
	
	
	
	
	

	Instagram
	
	
	
	
	

	Google Maps/Google Earth
	
	
	
	
	

	Personal blog
	
	
	
	
	

	Web pages
	
	
	
	
	

	Internet to search
	
	
	
	
	

	Youtube
	
	
	
	
	

	Pinterest
	
	
	
	
	

	Gaming
	
	
	
	
	

	Music
	
	
	
	
	

	Film/video
	
	
	
	
	

	Online shopping
	
	
	
	
	

	Online Banking
	
	
	
	
	

	New Sites
	
	
	
	
	

	Snapchat
	
	
	
	
	

	Others__________
	
	
	
	
	



Q16) How would you rate your ‘digital literacy’ (ability to use the internet)?
□ Very high		□ High		□ Low  		□ Very low 

[bookmark: _Ref520716503][bookmark: _Ref520724371][bookmark: _Toc526423408]Questionnaire for all participants - midway survey (2)
General information
Q1) Name (optional):______________________________________________________

Q2) Gender:   	□ Male		□ Female	□ Other

Q3) Participant: 	□ Senior	□ Volunteer


Q4) We are now halfway through the project, how are you finding the project so far?
□ Very good	□ Good	□ Not sure	□ Not so good 	
Comments: _________________________________________________________________
_________________________________________________________________________

Q5) What thinks did you enjoy so far?
□ Meeting seniors 				□ Meeting younger people
□ Sharing knowledge				□ Being challenged 
□ Sharing/writing life stories 			□ Getting more engaged in my community 
□ Learn to use new media’s (e.g. computer, mobile phone, internet)
Other: _____________________________________________________________________
__________________________________________________________________________________________________________________________________________________

Q6) What would you like to see in the second half to help with your life story?
□ More time with my partner 			□ More help to write the life stories	
□ Sharing stories with the group 		□ Everything is fine as it is 
□ More help to format the life story in PowerPoint.
Other: _____________________________________________________________________
__________________________________________________________________________________________________________________________________________________

Q7) What would you like to see in the second half of the project relating to the introduction to technology? 
□ More information on Facebook		□ Help to get an account on Facebook
□ Help to sign up for an e-mail address	□ More help on how to use the internet. 
□ Ipad/tablet					□ Computers 
□ Basic use					□ Online banking 
□ Gumtree					□ Everything is fine as it is 
□ Mobile phone 				□ Google Maps
Other: _____________________________________________________________________
__________________________________________________________________________________________________________________________________________________


Q8) Has there any surprises/unexpected discoveries so far? 
Comments: _________________________________________________________________
[bookmark: _Ref520716505][bookmark: _Ref520724381][bookmark: _Toc526423409]
Questionnaire for all participants - evaluation (3)
Dear participants. 
The project is coming to an end. Because it is the first time we have tried this project, we have some questions we would like you to ask. It will take around 5 minutes to fill out. Thank you very much. 

Q1) Name (optional): ______________________________________________________
Q2) Gender:   	□ Male		□ Female	
Q3) Participant: 	□ Senior		□ Volunteer
Q4) Born in year: __________

Q5) How did you find the project overall?  Please put one ‘x’ only
□ Very good		□ Good	□ Not sure		□ Not so good 
Comments: ________________________________________________________________
_________________________________________________________________________

Q6) What did you achieve from the project? Please rank each of the following in order from 1-7, where 1 is most important and 7 is least important
_____ Meeting peers
_____ Meeting younger people
_____ Sharing knowledge
_____ Being challenged 
_____ Sharing my life story  
_____Getting more engaged in my community 
_____Learn to use new media’s (e.g. computer, mobile phone, internet)
Other: ___________________________________________________________________
_________________________________________________________________________

Q7) How did you find the time frame with weekly meetings? Please put one ‘x’ only
□ Once a week was too much 	
□ Once a week was good 
□ Once a week was not enough
Comments: ________________________________________________________________
_________________________________________________________________________


Q8) How did you find the time frame with 2 hours meetings? Please put one ‘x’ only
□ Two hours was too long  
□ Two hours was suitable  
□ Two hours was too little time 
Comments: ________________________________________________________________
_________________________________________________________________________

Life stories: Hopes and expectations: 
Q9) How did the life-story part live up to your hopes/expectations? Please put one ‘x’ only
□ Extremely well
□ Very well
□ Moderately well
□ Slightly well
□ Not well at all
□ I did not have any expectations
Comments:_______________________________________________________________
Q10) What would you have liked to see more of in the life story-part? Please choose as many options as you wish
□ Time with my partner 			□ Help to write the life stories	
□ Sharing stories with the group 		□ Help to format the life story in PowerPoint.
□ More prompts for story development	□ One-on-one support
□ More structured time frame for story development (e.g 5 draft pages by wk4)
□ Everything was fine as it was
Comments: ________________________________________________________________
__________________________________________________________________________________________________________________________________________________

Technology: Hopes and expectations: 
Q11) How did the technology part live up to your hopes/expectations? Please put one ‘x’ only
□ Extremely well
□ Very well
□ Moderately well
□ Slightly well
□ Not well at all
□ I did not have any expectations
Comments_________________________________________________________________
_________________________________________________________________________

Q12) What would you have liked to see more of in the technology part? Please choose as many options as you wish
□ Information about new subjects, e.g. Google, YouTube etc.
□ Information on Facebook			□ Help to get an account on Facebook
□ Help to sign up for an e-mail address	□ Help on how to use the internet. 
□ Help on how to use Ipad/tablet		□ Help on how to use computers 
□ Online banking 				□ Online Shipping
□ Gumtree					□ Google Maps
□ Help on how to use mobile phone 		□ Everything is fine as it was
Comments: ________________________________________________________________________
________________________________________________________________________

New media proficiency:

Q13) Which kind of technologies do you use, and how often? Please put one ‘x’ per statement
	
	Daily
	Weekly
	Monthly
	Less frequent
	Do not use

	Mobile phone
	
	
	
	
	

	Desktop
	
	
	
	
	

	Laptop
	
	
	
	
	

	Tablet
	
	
	
	
	

	SMS/text messageing
	
	
	
	
	

	Phone calls
	
	
	
	
	

	E-mail
	
	
	
	
	

	Facebook
	
	
	
	
	

	Twitter
	
	
	
	
	

	Instagram
	
	
	
	
	

	Google Maps/Google Earth
	
	
	
	
	

	Personal blog
	
	
	
	
	

	Web pages
	
	
	
	
	

	Internet to search
	
	
	
	
	

	YouTube
	
	
	
	
	

	Pinterest
	
	
	
	
	

	Gaming
	
	
	
	
	

	Music
	
	
	
	
	

	Film/video
	
	
	
	
	

	Online shopping
	
	
	
	
	

	Online Banking
	
	
	
	
	

	New Sites
	
	
	
	
	

	Snapchat
	
	
	
	
	

	Others__________
	
	
	
	
	



Q14) How would you rate you ‘digital literacy’? (i.e. the ability to use the internet) Please put one ‘x’ only
□ Very high	□ high		□ low		□ very low

Q15) Would you be interested in participating in a technology course in the future about computers, smart phones, the internet etc. to give you more knowledge and competencies? Please put one ‘x’ only
□ Yes	□	 No	    □ Maybe

Q16) Would you like to participate in a similar project again? Please put one ‘x’ only
□ Yes		□ No	    □ Maybe

Q17) Would you like an opportunity to meet up with others from the group? Please put one ‘x’ only
□ Yes		□ No	    □ Maybe

If yes, how often? Please put one ‘x’ only
□ Daily	□ Weekly 	□ Monthly 	□ Biannually 	□ Annually

Q18) Did you meet any new people you think you will keep in contact with?
□ Yes		□ No	    □ Maybe


Q19) Do you have any suggestions on how we could improve this project? E.g. is there anything you missed during the project, anything you would have liked to know, somethings you did not like? etc. 
________________________________________________________________
________________________________________________________________


Q20) Volunteers, do you have any suggestions about how the training work shop before the project started could be improved? E.g. is there anything you would have liked to know before? ________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
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Photos from Belmont Story and Skills 2018
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Photos from the sessions 
(Photo credit to Steve Toon, Simbarashe Blessing Mutero, 
Loretta Baldassar and Anne Andersen)
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Contact information
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	Helen O’Sullivan
Seniors and Disability Engagement Officer, City of Belmont

Tel: +61 9477 7149 
E-mail: Helen.O’Sullivan@belmont.wa.gov.au
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	Loretta Baldassar
Professor, Discipline Group of Anthropology and Sociology,
The University of Western Australia

Tel: +61 8 6488 7232
E-mail: Loretta.baldassar@uwa.edu.au
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	Anne Mette Juul Andersen
Research Assistant, Discipline Group of Anthropology and Sociology, The University of Western Australia

Tel: +45 28 97 12 66
E-mail: Anne.mette.juul.andersen@regionh.dk
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	Rhuwina Griffiths
Life story facilitator and writer 

Tel: +61 466 967 489
E-mail: rhu@thisisyourlifestory.com
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	Henrietta Podgorska 
Senior Community Engagement Coordinator, Umbrella Multicultural Community Care Services Inc.

Tel: +61 (08) 9275 4411
E-mail: H.podgorska@umbrellacommunitycare.com.au
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	Sadaf Noureen:
Volunteer, City of Belmont 

Tel: +61 (08) 94777219
E-mail: Sadaf.Noureen@belmont.wa.gov.au
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Household Use of Information Technology, Australia, 2016-17

Internet users	18–24	25–34	35–44	45–54	55–64	65 or over	2172.1	3423.3	3060.2	2868.8	2307.1	1949.1	Did not use the internet	18–24	25–34	35–44	45–54	55–64	65 or over	58	77.2	128.6	249.9	476	1579.4	
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STORIES AND SKILLS - ACROSS  



THE GENERATIONS 



  



Being part of the ‘Stories and Skills –Across the Generations’ Project involves 



younger (16-35 of age) and older residents (65+) providing the opportunity of  sharing 



part of your life story while gaining and sharing new skills.  



What does being involved in this project mean?   



 Your involvement provides the opportunity to spend time with and get to know a 



group of others similar to yourself and other younger skilled volunteers who have 



been selected to work with you.   



 You will have the opportunity to share your story with a younger person providing 



an opportunity for them to learn and understand our ‘older generation’. 



 Learn skills in communicating with others and sharing some of your own ‘talents’ 



 You will be invited to attend regular sessions on Thursday mornings from 10am –



12.30 commencing 22 February 2018.  



 



If this sounds of interest to you please contact the Seniors and Disability Engagement 



Officer on 9477 7149 or email communitydevelopment@belmont.wa.gov.au 



 



Note: A light lunch will be provided and transport assistance may be requested.  



 
Everyone has a story to tell and we 



 would love to hear yours! We are  



looking for people to be part of a new  



Exciting project here at the City of  



Belmont. 
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Being part of the ‘Stories and Skills –Across the Generations’ Project involves 

younger (16-35 of age) and older residents (65+) providing the opportunity of  sharing 

part of your life story while gaining and sharing new skills.  

What does being involved in this project mean?   

 

Your involvement provides the opportunity to spend time with and get to know a 

group of others similar to yourself and other younger skilled volunteers who have 

been selected to work with you.   

 

You will have the opportunity to share your story with a younger person providing 

an opportunity for them to learn and understand our ‘older generation’. 

 

Learn skills in communicating with others and sharing some of your own ‘talents’ 

 

You will be invited to attend regular sessions on Thursday mornings from 10am –

12.30 commencing 22 February 2018.  

 

If this sounds of interest to you please contact the Seniors and Disability Engagement 

Officer on 9477 7149 or email communitydevelopment@belmont.wa.gov.au 

 

Note: A light lunch will be provided and transport assistance may be requested.  

 

Everyone has a story to tell and we 

 would love to hear yours! We are  

looking for people to be part of a new  

Exciting project here at the City of  

Belmont. 
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STORIES AND SKILLS ACROSS  



THE GENERATIONS 



 



The City of Belmont’s Sharing Stories and Skills - Across the Generations Project is 



looking for enthusiastic volunteers  to help. This is an intergenerational project in-



volving younger and older community members and will focus on sharing and re-



cording life stories, teaching basic technology skills and having fun in a friendly envi-



ronment. 



  



What’s required: 



 All volunteers will be invited to attend a free one day workshop on how to write 



life stories by a professional facilitator. 



 The project will begin in February 2018 and will run over 10 weeks. We will be 



seeking volunteers to be available for the workshop and 2 hours per week to 



participate in the project activities. 



 



This is a great opportunity  to have fun whilst using your skills in a meaningful way, 



increasing your own skills and experience while having the privilege to hear and doc-



ument interesting stories of older members of  the community. 



 



Want to learn more? 



For more information or to register your interest please contact  



Helen O’Sullivan at the City on 9477 7149 or email  



on helen.o’sullivan@belmont.wa.gov.au 



 



Volunteers Needed! 



Are you between the ages of 16-35, and 



looking for an opportunity to gain new 



skills while helping others? 
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cording life stories, teaching basic technology skills and having fun in a friendly envi-

ronment. 

 

 

What’s required: 

 

All volunteers will be invited to attend a free one day workshop on how to write 

life stories by a professional facilitator. 

 

The project will begin in February 2018 and will run over 10 weeks. We will be 

seeking volunteers to be available for the workshop and 2 hours per week to 

participate in the project activities. 

 

This is a great opportunity  to have fun whilst using your skills in a meaningful way, 

increasing your own skills and experience while having the privilege to hear and doc-

ument interesting stories of older members of  the community. 

 

Want to learn more? 
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Helen O’Sullivan at the City on 9477 7149 or email  

on helen.o’sullivan@belmont.wa.gov.au 

 

Volunteers Needed! 

Are you between the ages of 16-35, and 

looking for an opportunity to gain new 

skills while helping others? 
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Certificate of Participation

This is to acknowledge the
valuable contribution of

Edward Brine

to the
Stories and Skills — Across the Generations
Project

At

City of Belmont Mayor, Councillor Phil Marks

10 May 2018
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