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1 Executive summary 
 
This report presents and discusses the findings of a survey of 443 international students at the 

University of Western Australia in 2007.  The survey - perceptions and expectations of English 

requirements and support (PEERS) – highlights a misalignment between overseas student 

expectations and the realities of study at UWA.  Such a misalignment is unsurprising, perhaps, given 

the growing body of research indicating that international students are often ill-prepared for the 

academic, cultural, linguistic and social challenges they face at Australian universities.  However, this 

misalignment is problematic: UWA, like its counterparts across Australia, is seeking to address 

perceived deficits in teaching, learning and support amongst international students, who appear to be 

significantly less satisfied than domestic students with their overall learning experience, the academic 

advice they received, and their relationships with other students (CATL 2006).  This report provides 

recommendations to better align perceptions with experience, with the aim of improving international 

student satisfaction at UWA. 

1.1 Summary of Findings 
The PEERS study highlights common misperceptions overseas students have about the linguistic 

challenges of study and the support mechanisms available to them at UWA.  For most respondents, 

the opportunity to improve their English was a key motivating factor in their decision to study in 

Australia.  Many had very high expectations of academic achievement.  With often poor estimations 

of their English language skills, however, they seemed to underestimate the amount of effort they 

would have to expend to significantly improve their language skills and thus achieve their desired 

results.  Indeed, they expected that having offered them a place, the University would provide them 

with all the support required for them to pass their subjects.  They expected teaching staff to help 

with any difficulties in their course and to provide concessions for the fact that English was not their 

first language.   Respondents tended to underestimate the work they would need to perform to 

improve their English to a standard that would allow them to achieve academic success and to 

overestimate the assistance the University would provide to meet this objective.  There seems to be 

a disjunction, in other words, between their expectations and the University’s expectation of 

independent learning.  It would seem imperative, therefore, to add advice on UWA educational norms 

to the information international students receive pre-departure and on-arrival.   

 

In addition, PEERS respondents seemed to expect English language development services and 

opportunities to be much more extensive than they currently are.  While they expected much of what 

is currently offered - lecture recordings, one to one tutorials, subject specific tutorials, short courses, 

lunchtime workshops, and intensive courses - their highest expectations are unmet: online English 

language development programs, regular meetings with their lecturers aimed at improving English, 
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lists of discipline specific words and definitions, an editing and proofreading service, and extensive 

interaction between domestic and international students.   The Joint Working Party for the Review of 

English Language Skills of UWA Graduates (UWA 2007) has recently put forward a number of 

recommendations that address some of these issues, such as developing more online resources to 

improve English language, adjusting workloads to assist academic staff to better support English 

language skill development, establishing comprehensive guidelines on the use of professional 

proofreading and editing services, and promoting greater interaction between international and 

domestic students at orientation and in the colleges.  PEERS findings suggest that a further gap in 

English language development opportunities is the international student expectation for lists of 

discipline specific words and definitions.  In addition, the University can go further in its efforts to 

foster interaction between domestic and international students, both pre-arrival and throughout 

students’ study. 
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1.2 List of Recommendations 
Recommendations have been made only where changes are suggested to current practice, and 

where they do not duplicate recommendations recently put forward in the Review of English 

Language Skills of UWA Graduates (UWA 2007). 

Recommendation 1:  That a group nominated by the DVC (Education) and the PVC 
(Teaching and Learning) develop a range of strategies for informing 
international students about educational norms at UWA. 

Recommendation 2: That the Teaching and Learning Committee support measures to 
establish and promote online wikis of discipline specific words and 
definitions to be hosted on node.live. 

Recommendation 3: That the University give high priority to initiating and extending 
programs that foster friendship between international and domestic 
students pre-departure and throughout students’ study. 
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2 Introduction 
There is a growing body of knowledge that indicates international students are often ill-prepared for 

the academic, cultural, linguistic and social challenges that they encounter at Australian universities 

(Sherry et al 2004, East 2001, Hellstén 2002, Dunstan and Drew 2001, Robertson et al 2000, 

Briguglio 2000).  The University Planning Office at the University of Melbourne (2005) found, for 

example, that final year international students had experienced difficulties with transition to their 

program of study, including problems adapting to the local academic environment, engaging with the 

broader academic community, and learning and studying in English.  While some students indicated 

these problems lessened over time, for others, they did not.  

 

The challenges international students face are significant.  They include learning in a foreign 

university environment in a different culture, and for many they also include developing English 

language skills and academic disciplinary discourse (Arkoudis 2007).  Added to language and 

cultural issues are managing the costs of tuition and coping with feelings of isolation (Robertson et al 

2000).  The high personal and financial costs that international students face result in heightened 

concerns about the adequacy of the support they receive and the value of their courses (Sherry et al 

2004), with students expressing frustration when they perceive that insufficient attention is paid by 

their teachers to their individual progress and welfare (East 2001).   

 

Not surprisingly therefore, these students tend to be less satisfied with their overall university 

experience than their peers, perceiving deficits in teaching, learning and support throughout 

Australian universities (Ransom et al 2005).  Results from the UWA Survey of Student Engagement 

2005 (CATL 2006) support these findings.  According to these results, international students at UWA 

were significantly less satisfied than their peers, both in terms of their overall learning experience and 

the academic advice they received, and less well satisfied with their relationships with other students.   

 

One factor that seems to underlie lower levels of international student satisfaction nationally is a 

mismatch between the expectations of these students and the realities of studying in Australia.  

Researchers are beginning to explore the relationship between international student expectations 

and their experience, which Hellstén (2002 p.3) describes as an “ill fit.”  While this research indicates 

that the expectations of international students are very varied, indeed, as diverse as those of local 

students (Biggs 2003, Ryan 2005), recent research at the University of Melbourne shows that 

international students deemed at risk in their educational studies due to low levels of English are 

often unrealistic about the linguistic challenges they will face, underestimating the amount of effort 

they will have to expend in order to achieve their desired academic results (Ransom et al, 2005).   

Specific findings were that these students expect to achieve high grades, even when they are 
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conscious that their English language skills are inadequate to perform well, and to access a much 

wider range of English language support than was available to them at the University of Melbourne.  

These findings suggest that it is important to examine the motivations, expectations and aspirations 

of international students more broadly.  By doing so, universities can better understand the strategies 

these students expect to employ and the support they expect host institutions to provide to assist 

them in meeting the challenges they face upon arrival and during their course of study. 

 

A study was therefore carried out at UWA to explore whether there is a misalignment between 

international student expectations of studies in Australia and the realities they face upon arrival that 

might explain differences in international and domestic student satisfaction with their overall 

university experience, as suggested by Ransom et al (2005).  Key to this study is the survey of 

international student perceptions and expectations of English requirements and support (PEERS) 

conducted in 2007.  The survey form used at the University of Melbourne was adapted to the UWA 

context, allowing cross institutional comparison of results.   

 

PEERS data suggests that UWA international students have high expectations of academic 

achievement that are similar to those of students at the University of Melbourne, expectations which 

persist even amongst students who self identify as having low levels of English.  Associated with 

these high expectations are high expectations of support, particularly by faculty staff.  UWA 

international students expect English language support services to be much more extensive than 

they currently are, and expect much greater interaction with domestic students than they are 

currently likely to encounter.  PEERS findings suggest UWA should consider a range of strategies to 

ensure a better alignment between support at the University and international student expectations 

and perceptions. 

 

The following pages outline the research methodology and results of the PEERS survey.  They 

discuss international student perceptions and expectations, and make a number of recommendations 

to better inform student expectations and to improve the UWA international student experience.  

These recommendations include nominating a group to develop strategies for communicating to 

international students UWA educational norms and expectations.  They also include 

recommendations to establish online wikis of discipline specific words and definitions, and to extend 

opportunities for international students to interact with other overseas and domestic students to 

include pre-departure programs that link them with existing students and peer-assisted friendship 

programs across all parts of the University throughout the whole of the students’ study. 
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3 Research methods 
During UWA orientation sessions in February 2007, 443 incoming international students completed a 

questionnaire based on one devised by Ransom et al (2005) at the University of Melbourne (see 

Appendix 1).   The survey questionnaire included 54 questions, including 39 single-indicator (yes/no) 

questions, 9 multi-indicator questions (with a range of 3 to 5 choices), and 6 open-ended questions.  

The UWA survey was administered to a much wider target group than the survey at the University of 

Melbourne.  Whereas the University of Melbourne study focused on international students with 

English as an additional language (EAL) entering with minimal tertiary English language levels 

(IELTS 6.5), PEERS included all international students: those with IELTS 6.5 and above and those 

from English speaking backgrounds (ESB).  The reasons for this wider distribution were partly to 

confirm similarities and differences between these groups, as yet undocumented in the literature.  It 

was also hoped that by capturing data on the expectations and perceptions of the group as a whole, 

any measures subsequently introduced as a result of the study would be more likely to meet the 

needs of the entire UWA cohort, thus having a maximal impact on overall international student 

satisfaction at the university.   

 

Prior to distribution, the researchers advised students of the purpose of the survey, and its voluntary 

and confidential nature.  The survey took students approximately 10 minutes to complete, after which 

questionnaires were collected.  Data was then coded and analysed using SPSS Version 14.0 to 

obtain demographics, and descriptive and comparative statistics.  An overall analysis was done, as 

well as separate analyses for EAL and ESB students.  Analyses were also undertaken according to 

enrolment type (undergraduate, study abroad and exchange, or postgraduate) and faculty. 

4 Results  

4.1 Demographics  
The composition of PEERS survey respondents was diverse.  The majority of students (57.6%) were 

undergraduates, approximately a quarter (26.4%) were study abroad and exchange students (doing 

short term studies in mainly undergraduate programs), and the remainder (16.0%) were 

postgraduates.  They came from all faculties (see 4.9 for faculty statistics).  Slightly more than half 

(55% or n=243) of the students in the PEERS study spoke EAL and the rest (45% or n=200) were 

from ESB.   

 

Students in the PEERS study came from 45 different countries (see Appendix 2).  Countries with the 

highest proportion of survey respondents were Singapore (18.5%), Malaysia (14.4%), the USA 

(13.3%), China (11.7%), Canada (4.3%), India (4.3%) and Germany (3.8%). China, Malaysia, India 
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and Germany accounted for the majority (54%) of EAL students; Singapore, the USA, Malaysia and 

Canada accounted for almost all (85%) ESB students. The biggest contingents by enrolment type 

were Singapore, Malaysia, and China for undergraduates; the USA, Canada and Germany for study 

abroad and exchange students; and India for postgraduates. 

 

There was a similar variety in languages, with 38 languages (including English) being spoken by 

survey respondents.  Of the languages spoken by EAL students, the most common were Chinese 

(Cantonese and Mandarin), accounting for 34% of the total, Malay (12%), German (9%), French 

(5%), Indonesian (4%) and Norwegian (4%) (see Appendix 3).   The overall diversity in languages 

was slightly greater than that noted by survey respondents at the University of Melbourne, where 34 

languages were spoken, and the proportion of Chinese speakers was considerably smaller than this 

earlier study, which included 58% Chinese speakers. 

4.2 Prior English studies 
The majority of respondents had considerable experience either studying in English or studying 

English prior to entering UWA.  Almost all (99%) of ESB respondents indicated they had studied for 

12 months or more in an English speaking secondary or tertiary institution prior to coming to UWA.  

Amongst EAL respondents, 71% also had completed such studies.  This was slightly higher than the 

proportion (67%) of EAL students having completed such studies at the University of Melbourne. In 

addition, a much larger proportion (70%) of EAL students had attended an EAP course prior to entry 

to UWA than had at the University of Melbourne (30%).   

4.3 English language goals and decision to study in Australia 
Many PEERS survey respondents felt that the opportunity to develop English language skills had 

been an important factor in their deciding to study in Australia.  Most EAL respondents (86%) noted 

that it had been either very important (55%) or somewhat important (31%) in their decision. Almost all 

EAL students wanted to improve conversational English (92%) in the coming year, with the majority 

(65%) regarding this as very important and the remainder (27%) as somewhat important.  The same 

number of EAL students as hoped to improve conversational English (92%) also wanted to improve 

academic English, with (71%) believing this to be very important and the remainder (21%) to be 

somewhat important. The opportunity to develop English language skills was also, interestingly, a 

motivating factor for approximately a third (32%) of international ESB survey respondents at UWA, 

roughly half (54%) of whom wanted to improve conversational English and approximately two thirds 

(67%) of whom wanted to also improve academic English.  

 

By comparison, at the University of Melbourne, a slightly higher percentage (96%) of respondents 

had chosen to study in Australia largely for the opportunity it provided to develop English language 
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skills, with a greater number seeing conversational English and academic English development (78% 

and 83% of students, respectively) as very important in the coming year.   

4.4 Perceived importance of English in achieving good grades 
English language skills were perceived by almost all PEERS study respondents (both EAL and ESB) 

as being important in their achieving good grades in their course. Most (95%) felt that English 

language proficiency was important for getting marks in the top third of the class, and rated it as 

either very important (53%) or somewhat important (42%). A large majority (80%) also believed that 

correct grammar and good written expression would be necessary to get high marks on written 

assignments.  These figures are very similar to those gathered at the University of Melbourne, where 

almost all (99%) of respondents felt that English language skills were important to achieving high 

grades, and the vast majority (83%) rated good grammar and written expression as crucial to 

success on written assignments. 

4.5 Expectations of performance  
Students participating in the PEERS survey had high expectations of the grade they would receive at 

UWA, with approximately two thirds of respondents (67% overall or 65% of EAL and 69% of ESB 

students) expecting to be in the top third of their classes.  This was similar to the proportion (70%) of 

students who expected to be in the top third of their classes at the University of Melbourne.  At UWA, 

students with the highest expectations of being in the top third of their classes were study abroad and 

exchange students, with 77% of EAL and 90% of ESB study abroad and exchange students having 

this expectation. 

 

Almost all PEERS study respondents (96% overall, including 95% of EAL and 97% of ESB UWA 

respondents) indicated they would not be happy getting a mark below 60% in their studies. The 

majority (69%) said they would only be satisfied if they achieved an even higher mark of 70% or 

above.  The expectations of high grades were uniformly high for both EAL and ESB respondents, 

with the exception of ESB study abroad and exchange students who had even higher expectations: 

81% of study abroad and exchange students aimed for marks of 70% or above and 47% indicated 

they would not be happy with marks lower than 80%.  Comparable figures at the University of 

Melbourne were 96% for being satisfied with a mark under 60% (identical to the figure at UWA) and 

71% for being happy with achieving marks of 70% or above. 

 

PEERS study participants had high expectations of good grades despite concerns they expressed 

about their level of English language skills.  Nearly half (47%) of EAL students were concerned that 

they would be at a disadvantage due to language (this compares to 60% of survey respondents at 

the University of Melbourne).  In addition, 35% of UWA EAL respondents believed that their English 



 11

language skills were not adequate to perform well, and nearly half (46%) rated their skills as ‘low’ to 

‘intermediate’ out of a five point scale.  Again the ratings of ‘low’ to ‘intermediate’ English language 

proficiency (71%) were somewhat higher at the University of Melbourne.  Interestingly, amongst 

those who considered themselves to be ESB students at UWA, over a quarter (26%) also felt at a 

disadvantage due to inadequate language skills, which 18% regarded as ‘intermediate’.    

4.6 Expectations of time to be spent on English development 
Many UWA respondents (71% of EAL and 48% of ESB students) indicated that they needed to 

spend time in improving their English language skills to achieve marks they would be happy with 

during the year. When asked how many hours per week they would spend outside of class in 

improving their English language skills, however, most students expected to spend very little if any 

time on this.  Half (including 33% of EAL respondents and 71% of ESB students) said they did not 

intend to spend any time at all.  A further 28% (36% of EAL respondents and 18% of ESB students) 

planned to spend up to two hours per week.  Only 7% of respondents (including 10% of EAL and 4% 

of ESB students) planned to spend 5 or more hours per week on English language study outside of 

classes.  At UWA, EAL students the least likely to spend time improving their English outside of class 

were study abroad and exchange students, particularly those from ESB (see Appendix 4). 

 

At the University of Melbourne, a slightly higher proportion (87%) of survey respondents indicated the 

need to spend time in improving their English language skills to achieve their goals, and they were 

prepared to spend a considerably larger amount of time doing so: only 39% (as compared to 69% of 

EAL respondents at UWA) planned to spend 2 hours or less per week, and 28% (as compared to 

10% of EAL respondents at UWA) indicated they would spend 5 hours or more developing their 

English language skills outside classes.   

 

Regardless of how much (or how little) time they planned to devote to improving their English, 

however, most students (EAL and ESB) at both universities agreed on the skills important to getting 

good marks and those which were most in need of improvement.  Nominated by UWA students in all 

faculties as most important for getting good marks in their course were writing skills (52%).  These 

were followed by reading (19%), listening (18%) and speaking (11%) skills.  When asked, on the 

other hand, which of the four skills they most needed to improve this year, although writing was still 

most often selected (47%), speaking was also held to be quite important (31%), followed by listening 

(16%) and reading (6%).   Students at the University of Melbourne also ranked skills most important 

to getting good marks as writing, reading, listening, then speaking and those most in need of 

improvement as writing, speaking, listening, then reading. 
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4.7 General support expectations 
Most PEERS study students surveyed (80%, including 81% of ESB and 80% of ESB students) felt 

that it was reasonable to direct students who were struggling with English to attend additional 

language classes or courses, with an even greater proportion of students (88%, including 91% of 

EAL respondents and 85% of ESB students) saying that they would attend such classes if advised to 

do so.  Comparable figures at the University of Melbourne were slightly higher, with 92% of students 

feeling it was reasonable to advise students with English language difficulties to attend extra 

language classes and 93% saying they would attend these classes if thus counselled. 

 

In turn, students at both universities had very high expectations of English language support during 

their studies.  Most students (91% overall at UWA, including 90% of EAL and 91% of ESB students, 

and 94% of students at the University of Melbourne) felt that having offered them a place, the 

university should also offer them all the support they required to pass their subjects. In addition, 

almost all students (91% overall at UWA, including 93% of EAL and 90% of ESB students, and 96% 

of students at the University of Melbourne) felt that the subject teacher should help if they were 

having difficulty with any aspect of their course.  

 

EAL respondents at both universities had a number of expectations in relation to academic staff and 

consideration for the fact that English was not their first language. A large proportion of EAL students 

(39% at UWA and 44% at the University of Melbourne) expected lecturers would ignore their errors in 

grammar and written expression when reviewing their work.  A significant proportion (38% at UWA 

and an even higher 63% at the University of Melbourne) expected reading materials, tasks and 

lectures in their study area to be selected or designed to meet the needs of EAL students.  A sizeable 

proportion (31% at UWA and an even greater proportion of 65% of respondents at the University of 

Melbourne) expected that students with EAL would be given extra time for assessment tasks and 

exams.   At UWA, postgraduates were the most likely to expect errors to be ignored, and 

undergraduates most often expected EAL tailored materials, tasks and lectures, and extra time for 

assessments and exams (see Appendix 5). 

4.8 Expectations of language support services  
The majority of survey respondents at both universities indicated they would both expect and be 

likely to use a range of services for language support and development.  Amongst EAL and ESB 

students at UWA, levels of expectations for services were similar, with those for EAL students only 

slightly higher on the whole than those for ESB students.  When asked about a variety of possible 

support mechanisms, EAL student expectations varied between 57% and 85%, and ESB student 

expectations ranged between 58% and 84% (see Appendix 6).  At the University of Melbourne, on 
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the other hand, expectations were slightly higher than either of these groups, ranging between 65% 

and 90%. 

 

Expectations for support services were slightly higher than actual likelihood of use of these services 

at both universities.  At UWA, there was a higher likelihood of use of services amongst UWA EAL 

students (ranging between 45% and 83%) than amongst ESB students (18% to 67%).  The range of 

likelihood of use of services at the University of Melbourne was again slightly higher than at UWA 

(58% to 89%). 

  

In terms of specific services, students at UWA reported that they were most likely to want to use 

online programs (76%) for English language development. Aside from online services, which were 

not included in the University of Melbourne survey, more than 60% of UWA students and more than 

80% at the University of Melbourne agreed on three other top forms of language support that they 

would expect and be most likely to use.  These forms of support and the reported likelihood of their 

use by UWA students are meetings with lecturers to discuss subject content and assignments (70%), 

an editing and proofreading service for correction of written assignments (65%), and provision of 

discipline specific words and definitions (64%). Roughly two thirds of students at both universities 

expected and indicated they would be likely to use recordings of all lecturers and seminars, with 64% 

of UWA survey respondents indicating likelihood of use of these to assist English language 

development. 

 

Close to 60% of students overall at UWA and approximately three quarters of EAL students at both 

universities also expected and were likely to use advice from other international students and 

provision of informal discussions with native speakers as means of support, with the likelihood of use 

of these services at UWA being 59% and 56% respectively. In addition, a sizeable proportion (40% or 

more of UWA students overall and the majority of EAL students at both universities) expected and 

were likely to use one to one tutorials (44% likelihood of use at UWA), regular tutorials by subject 

specialists for EAL students (40% likelihood of use at UWA), short courses on topics such as 

reading, writing and pronunciation (40% likelihood of use at UWA), and small group lunchtime 

workshops (40% likelihood of use at UWA).  Intensive courses during semester breaks were likely to 

be used by 30% of students at UWA, including 45% of EAL students, but were likely to attract a 

larger proportion of students at the University of Melbourne (63%).   

 

When the same data was examined according to enrolment type at UWA, undergraduates and 

postgraduates generally had higher expectations of and seemed more inclined to use support 

services than study abroad and exchange students.  In particular, although ESB study abroad and 

exchange students (especially those from Singapore or the USA) expected to see the same sorts of 
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support services available at UWA as other students, they seemed far less likely to be inclined to use 

such forms of support (see Appendices 7 and 8).   

4.9 UWA faculty findings 
Faculty breakdowns of number of hours students planned to spend improving their English outside of 

class indicate that Law students were the least likely to spend time focusing on their English, and 

those most likely to do so were EAL students in Natural and Agricultural Sciences (see Appendix 10).  

It should be noted, however, that respondent numbers in both faculties (n=7 in Law and n=14 in 

Natural and Agricultural Sciences) were relatively low and accounted for only 2% and 4% of survey 

respondents respectively.  Thus, responses from only a small number of students could have 

significantly influenced results for both groups.  

 

There was a high level of expectation for a range of support types by a large proportion of students 

across most faculties (see Appendix 11).  There was, in addition, a likelihood of high use across a 

majority of students in all faculties for online programs, meetings with lecturers to discuss subject 

content and assignments, editing and proofreading services for correction of written work, and 

definitions of discipline specific words.  A significant proportion of students across most faculties also 

indicated they would be likely to use recordings of lectures and seminars, advice from other 

international students, and informal discussion opportunities with native English speakers (see 

Appendix 12). 

 

Faculties in which students seemed most inclined to use a wide range of services were Medicine and 

Dentistry, Natural and Agricultural Sciences and Education, although it should be noted that the small 

number of respondents in Education (4 students of whom 2 were EAL and 2 were ESB) makes it 

difficult to interpret results from this faculty, as questions frequently drew a response in each group of 

zero percent (neither respondent expected or was likely to use that support) or 100% (both 

respondents expected and were likely to use that form of support).  

5 Discussion 
 
While there was some variation between the expectations and perceptions of students from UWA 

and the University of Melbourne, these were most notably differences in the degree of concern about 

English language skills and the need for English language assistance, both of which were slightly 

lower at UWA than at the University of Melbourne.  These differences are not surprising given the 

different composition of the two survey groups.  The PEERS study targeted a wider and more diverse 

group of students than the University of Melbourne study and had a significantly higher proportion of 

students having completed some secondary or tertiary study in English.  These differences would 
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seem to explain the slightly lower proportion of PEERS study students concerned that they would be 

at a disadvantage due to language, the lower rating of English language skills as ‘low’ to 

‘intermediate’ proficiency,  the slightly greater general preparedness for university studies amongst 

incoming UWA international students, the slightly lower amount of time PEERS study students aimed 

to spend outside classes improving their skills to achieve grades with which they would be happy, 

and the slightly lower expectations for and readiness to engage in support services. 

 

There seemed also to be some differences across student groups at UWA depending on whether 

students were planning to complete a degree (undergraduates and postgraduates) or whether they 

were short term visitors to the university (study abroad and exchange students).  Understandably 

perhaps, of all groups, study abroad and exchange students were consistently more confident about 

their abilities across most areas in terms of English language competency. They were also more 

confident that they would be able to perform well whilst at UWA than the other two groups. This could 

possibly be due both to the higher relative proportion of ESB students in the study abroad and 

exchange group and the fact that study abroad and exchange students also tended to draw more 

from countries with more similar education systems to Australia (USA, Canada and Germany) than 

undergraduates (Singapore, Malaysia, and China) and postgraduates (India).  Also most study 

abroad and exchange students would be at second year or higher and many already high achievers 

in their home institutions.  As such their perceived support needs, confidence and competency 

perceptions differed somewhat from other students.  

 

However, despite these differences, what is most striking about the findings of the PEERS study 

overall is their similarity to those at the University of Melbourne. These findings indicate a shared set 

of international student perceptions and expectations about English language requirements and 

support at both universities.  In particular, there seemed to be a common motivation for studying in 

Australia (to improve English) and a common determination and confidence about achieving a high 

level of academic success.  However, there are also common misperceptions about the ease of 

developing language concurrent with completing university study and a similar lack of awareness of 

Australian teaching and learning styles and expectations.  Expectations at both universities are for 

English language development services and opportunities to be more extensive than is currently the 

case, and for greater interaction with other students.  These expectations, along with other 

expectations that are more likely to be met, are discussed below, with recommendations given only 

where change from current practice seems warranted, and where they do not duplicate 

recommendations already put forward in the Review of English Language Skills of UWA Graduates 

(UWA 2007). 
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5.1 Misperceptions about language and learning at UWA 
The PEERS study highlights common misperceptions that overseas students have about the 

linguistic challenges of study and the support mechanisms available to them. Similar to the University 

of Melbourne findings, for most PEERS survey respondents, the opportunity to improve their English 

was a key motivating factor in their decision to study in Australia, with students wanting to improve 

both academic and conversational English language skills.  This was true for a high proportion of 

EAL respondents and a surprising proportion of ESB respondents. Many had very high expectations 

of academic achievement and recognised that developing their English language skills was critical to 

their success.  The very strong expectations of high grades evident amongst students at both 

universities are hardly surprising the considering the large investment international students and their 

families make in overseas studies.  They do, however, seem at odds with students feeling on the one 

hand disadvantaged due to inadequate English language skills and in need of further language 

development to achieve academic success, and on the other hand, their appearing reluctant to spend 

much out of class time in achieving these aims.  In many cases, they expected to spend no time at all 

out of classes on improving their English, and seemed to expect that major gains would result from 

language immersion alone.  With often poor estimations of their English language skills, respondents 

seemed to significantly underestimate the amount of effort they would have to expend to make 

substantial improvements to their language skills and thus achieve their desired results.  The fact that 

so few respondents expected to spend more than two hours a week on dedicated English language 

study seems incongruent with their goals of both making major improvements in their English skills 

and of high academic achievement.  

 

While students may be able to improve such skills as conversational English through interaction with 

native English speakers, they are unlikely to be able to improve academic writing skills as readily.  

Students need to be made to understand that language is central to their learning (Volet & Renshaw 

1996, Wenger 1998), developing language “is complex and long-term” (Arkoudis and Starfield 2007 

p. 25), and learning to write in their field requires considerable practice, instruction and feedback, 

even for native English speakers familiar with the culture and conventions of their discipline.  

Spending only two hours per week to achieve significant language gains seems unrealistic, 

especially for EAL students with concerns that they may be at a disadvantage due to language and 

with a self assessment of low level English language skills. These findings point to the need for 

increased pre- and on-arrival information on how students can reach their goal of significant 

language improvement at the University and how doing so will boost their chances of achieving their 

high academic aspirations.  There is indeed a great deal of support on offer, as the information on 

current language development opportunities at UWA (Appendix 13) indicates.  Students need to be 

made more aware, however, of these opportunities, as the Review of English Language Skills of 

UWA Graduates (UWA 2007) indicates. 
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PEERS findings also suggest a lack of awareness of Australian teaching and learning styles and 

expectations.  The majority of survey respondents, for example, indicated that having offered them a 

place, universities should also offer them all the support they required to pass their subjects.  

Although survey results suggest students seemed receptive to and expectant that teaching staff 

would refer them to additional English language classes if necessary, almost all respondents also felt 

that the subject teacher should help if they were having difficulty with any aspect of their course.  

Many EAL respondents anticipated that reading materials, tasks and lectures would be selected or 

designed to meet their needs, and that some consideration would be given to the fact that English 

was not their first language. A considerable proportion of such students seemed to expect that this 

consideration might extend to teaching staff ignoring errors in grammar and written expression in 

their work and allowing extra time for assessment tasks and exams. 

 

The expectations of high academic success even in light of inadequate English, of teaching staff 

availability for remedial assistance for such difficulties, and of special treatment in assessments and 

exams are potentially problematic for a number of reasons.  Firstly, the research on whether 

language is a barrier to the success of overseas students suggests that this depends on how you 

define success.  While there do not seem to be significant differences between the overall pass rates 

of international and local students, there do, however, appear to be differences in grades, with 

international students less likely to achieve high grades than domestic students (Arkoudis and 

Starfield 2007, Morrison et al 2005, ELSSA Centre 2001). Secondly, inexperienced teaching staff 

may be uncertain about how to assist international students to develop language skills (Ryan in 2005, 

for example, found that even though academics may have an awareness of students’ learning needs, 

they may not know how to best address these), and even experienced teaching staff are unlikely to 

feel that it is their role to assist students in such matters.  Even if they did, staff to student ratios and 

the other demands of university teaching, research and service may not allow academics the time to 

provide extensive out-of-class assistance to students.  In addition, the Australian tertiary system is 

highly competitive; teaching staff would be unlikely to feel that preventing failures through preferential 

treatment for a particular cohort of students was either fair or ethical.  Finally, institutional 

expectations at both UWA and the University of Melbourne are that students are responsible for their 

own learning and their study success.   

 

Overseas student satisfaction with the academic advice they receive, noted as problematic in the 

UWA Survey of Student Engagement (2005), is most likely to improve if students are given ample 

information about the educational norms at UWA prior to and on arrival.  This information should 

focus on teacher-student roles at the university, expectations for independent learning, Australian 

university policies, standards and grading procedures, and support mechanisms available.  To the 
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extent that it happens at all, it happens during periods when students tend to be overloaded with 

information, such as at orientations.  It is therefore important to look for as many other ways as 

possible for disseminating such information.   

 

Recommendation 1: That a group nominated by the DVC (Education) and the PVC (Teaching 
and Learning) develop a range of strategies informing international students about 
educational norms at UWA. 
 

5.2 Expectations for language development services and opportunities  
PEERS respondents also had misperceptions about the types and levels of support available to 

them, expecting English language support services to be much more extensive, and much more 

embedded within faculties, than they currently are.  While PEERS survey data is supportive of 

maintaining, developing and extending lecture and seminar recordings, one to one tutorials, subject 

specific tutorials with an English language focus, short courses, small group lunchtime workshops 

and intensive courses during semester breaks, lower levels of satisfaction with their overall learning 

experience may be linked to the fact that the University currently does not provide the kinds of 

English language development services that international students seem to expect most: online 

English language development programs, regular meetings with their lecturers aimed at improving 

English, lists of discipline specific words and definitions, and an editing and proofreading service.  

Findings of the PEERS study therefore support recommendations made in the Review of English 

Language Skills of UWA Graduates (UWA 2007) that more online resources for English support be 

developed, workloads for academic staff be adjusted to enable them to better support English 

language skills development, and comprehensive guidelines on the use of professional proofreading 

and editing services be established.   

 

While it is not the intention of this report to repeat recommendations already tabled elsewhere, a 

couple of notes on these points are worth mentioning.  The first is that the Learning, Language and 

Research Skills team has greatly expanded its online presence in the last three years, with workshop 

podcasts, downloadable resources, weekly e-newsletters, discussion forums and blogs, and has in 

addition recently been awarded funding to create faculty-specific modules for developing academic 

writing.  The University seems on its way, therefore, to meeting international student expectations 

that online resources be available for English language development.   

 

The second point worthy of mention here is that while workload issues must certainly be considered if 

teaching staff are to provide sufficient support to EAL students for subject content and assignments, 

including lists of discipline specific words and definitions, student expectations for such support 
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should also be addressed.  While lecturers at UWA and the University of Melbourne would certainly 

expect to provide information on subject content, assignments and discipline specific terminology, 

they would also typically expect students to go beyond the resources of the classroom, with research 

assignments deliberately set to foster independent thinking and learning.  Mastery of information 

provided by the teacher, therefore, would be seen as a starting point rather than an ending point in 

ensuring academic success.  Australian teaching staff faced with students who expect constant 

guidance and support would be more likely to be irritated than flattered by such dependence.  There 

is therefore, as has been pointed out above, much that should be done to ensure that international 

students are aware of Australian tertiary expectations and that they receive explicit information, 

training and support on independent research, critical thinking and tertiary study skills.   

 

Similarly, even with the development of comprehensive guidelines on accessing professional editing 

and proofreading services, there will still be a need to manage student expectations, and to explain to 

students the limitations on using such services.  There is also the need to continue to provide 

services aimed at fostering students’ own abilities to edit their own work, such as that currently 

provided through individual appointments, workshops and peer assisted learning groups available 

through Student Services (see Appendix 13).  The ability to critically analyse the content of their own 

writing plays an important role in the acquisition of knowledge and its expression, with the ability to 

proofread for grammatical errors and appropriate language an important means of developing 

language skills.  In this way, students will continue to be “encouraged and facilitated to develop the 

ability and desire…to communicate in English clearly, concisely and logically” (The University of 

Western Australia – Strategic Plan 2007, p. 6).  Editing and proofreading issues will need to be 

addressed in the communication of UWA educational norms, noted in recommendation 1 above.   

 

One further measure that could in addition be considered would be to develop online lists of 

discipline specific words and definitions, both as a means of enhancing discipline-specific support 

and as a resource for online English language development.  The node.live website  

<http://www.node.uwa.edu.au/> contains the facility to set up online wikis, which can easily be edited 

by students and staff, and thus retain their currency. 

 

Recommendation 2: That the Teaching and Learning Committee support measures to 
establish and promote online wikis of discipline specific words and definitions to be hosted 
on node.live. 

 

While it seems fairly straightforward to align international student expectations with the student 

experience through measures such as better communication of the University’s expectations and 

English language support mechanisms, development of online lists of discipline specific words and 
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definitions, and a range of other measures tabled elsewhere and mentioned above, there is one final 

expectation that is more complex to address: that of students improving English through interaction 

with their peers.  EAL students at both UWA and the University of Melbourne were almost as eager 

to improve conversational English as academic English, with trends amongst ESB students being 

similar, if less marked. The almost equal emphasis on improving conversational English and the 

desire to improve spoken skills, even amongst ESB students (such as those from countries such as 

Singapore where varieties of English are spoken), seem to suggest that many international students 

come to Australian universities not just for the degrees they provide but for English language 

immersion, as has been suggested by Marginson and McBurnie (2004).   

 

When asked about their expectations for English language support, moreover, respondents at both 

UWA and the University of Melbourne universities accorded a consistently high importance to 

opportunities for advice from other international students and informal discussions with native 

speakers.  The value of such interaction, and the dissatisfaction that may arise if such expectations 

are not met, should not be underestimated.  International students are frequently dissatisfied with 

what they see as insufficient informal interaction and socialisation opportunities with local students 

(Dunston & Drew 2001). Although programs such as Language and Cultural Exchange, Diversity at 

University and others (see Appendix 13) assist interaction amongst students at UWA, it would seem 

that not enough is yet being done to meet the expectation international students have for interaction 

with their peers: data obtained from the UWA Survey of Student Engagement 2005 (CATL 2006), 

indicated that international students are less well satisfied than domestic students with their 

relationships with other students, and findings from the Review of English Language Skills of 

Graduates (UWA 2007) demonstrated a common perception across all student and staff groups of 

insufficient interaction between domestic and international students.  In order to improve student 

satisfaction in these areas, the scope of opportunities for overseas to interact with other international 

and domestic students should be extended.  The University should examine how to increase student 

awareness of such opportunities, how to expand such programs, and how to foster other 

opportunities for interaction across nationality groups 

 

The Review of English Language Skills of Graduates (UWA 2007) has suggested fostering greater 

interaction at orientation and in the colleges.  PEERS findings support these recommendations to 

cultivate interaction from students’ earliest days on campus and to foster integration in the colleges.  

However, students can be encouraged to interact with others even before they arrive at the 

University, and once they are here, greater opportunities for interaction across nationality groups 

should happen across all areas of the campus.  This report therefore proposes that the University 

prioritise funding to develop and enhance pre-departure programs that link incoming students with 

existing students (for example, the International Friendship Program for postgraduate research 
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students requires continued funding support and is a concept that could be extended to all students).  

In a similar way, the University should prioritise funding to support interaction throughout students’ 

study (for example, the Language and Cultural Exchange Program and Diversity at University also 

require ongoing funding support, and provide useful models for other initiatives in the University).   

There are also a number of UWA students enrolled in language programs.  Promoting the opportunity 

to improve their own second language proficiency, while at the same time helping international EAL 

students to improve their English competency, may provide another opportunity to promote 

interaction between international and domestic students. 

 

Recommendation 3: That the University give high priority to initiating and extending 
programs that foster friendship between international and domestic students pre-departure 
and throughout students’ study. 
 
Other expectations of PEERS survey respondents are more likely to be met, so specific 

recommendations on these have not been provided.  However, it should be noted that the data is 

supportive of maintaining and extending other initiatives respondents see as important in assisting 

their English language development.  These include lecture and seminar recordings, one to one 

tutorials, subject specific tutorials with an English language focus, short courses, small group 

lunchtime workshops and intensive courses during semester breaks (see Appendix 13).   Subject 

specific tutorials with an English language focus deserve particular mention here, as there is a great 

and increasing variety of types of academic discourse that students encounter and have to master at 

university (O’Loughlin 2002), with suggestions from many language and academic skills experts that 

students learn best within a disciplinary context (Arkoudis & Tran 2007, Brinton & Jensen 2002, 

Crandall & Kaufman 2002, Dudley-Evans 2001, Cummins 1996).  Certainly, where subject specific 

tutorials exist at UWA, they have proven highly effective in enhancing student learning and language 

development (Stappenbelt & Barrett-Lennard 2007).   

6 Conclusions 
 

The PEERS study provides evidence on incoming international student perceptions and expectations 

for English language requirements and support at UWA.  Findings highlight a mismatch between 

many student expectations and the realities they face when studying at the University.  Although 

overseas students are typically highly motivated by the opportunity to improve English language skills 

at Australian universities, they tend to underestimate the effort involved in meeting the linguistic 

challenges of study, and to overestimate the support mechanisms available to them.  This report has 

made a number of recommendations that aim to enhance pre- and on-arrival information for 

international students, align English language services with student expectations, and improve 
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domestic and international student interaction.  The striking similarity of expectations amongst 

students from different backgrounds suggests that the actions recommended in this report will lead to 

an improved experience for a wide range of students, and thus have a significant impact on 

international student satisfaction.   In addition to undertaking these actions, efforts should now be 

made to continue to seek ways to gain a better understanding of the international student experience, 

and to measure the effectiveness of programs and services put in place as a result of studies such as 

PEERS. 
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Appendix 2  Nationalities of students 

 EAL students ESB students 
Overall 
students 

Nationalities UG SA & 
Ex 

PG Total % UG SA & 
Ex 

PG Total % Total 
% 

Singaporean 1 - - 1 0.4% 78 0 3 81 40.5
% 

82 18.5
%

Malaysian 43 - 4 47 19.3
% 

17 0 0 17 8.5% 64 14.4
%

American - 2 1 3 1.2% 1 50 5 56 28.0
% 

59 13.3
%

Chinese (incl 
HK) 

45 3 4 52 21.4
% 

          52 11.7
%

Canadian - 4 - 4 1.6% 3 12 0 15 7.5% 19 4.3%
Indian 2 - 13 15 6.2% 3 0 1 4 2.0% 19 4.3%
German 5 10 2 17 7.0%           17 3.8%
British 2 - - 2 0.8% 2 4 3 9 4.5% 11 2.5%
Indonesian 7 - 4 11 4.5%           11 2.5%
Norwegian 1 7 1 9 3.7%           9 2.0%
Swedish 1 7 - 8 3.3% 0 0 1 1 0.5% 9 2.0%
Bruneian 5 - - 5 2.1% 2 0 0 2 1.0% 7 1.6%
Thai 2 - 5 7 2.9%           7 1.6%
Kenyan 3 - - 3 1.2% 2 0 1 3 1.5% 6 1.4%
Saudi 
Arabian 

3 - 3 6 2.5%           6 
1.4%

Japanese - 2 2 4 1.6% 1 0 0 1 0.5% 5 1.1%
Zimbabwean 1 - - 1 0.4% 4 0 0 4 2.0% 5 1.1%
Dutch - 3 1 4 1.6%           4 0.9%
Korean 2 - 2 4 1.6%           4 0.9%
Mauritian 3 - 1 4 1.6%           4 0.9%
Taiwanese - - 4 4 1.6%           4 0.9%
Austrian - 3 - 3 1.2%           3 0.7%
Danish - 3 - 3 1.2%           3 0.7%
Sri Lankan 2 - 1 3 1.2%           3 0.7%
Vietnamese 1 1 1 3 1.2%           3 0.7%
New 
Zealander 

          0 2 0 2 1.0% 2 
0.5%

South 
African 

- 1 1 2 0.8%           2 
0.5%

Swiss 2 - - 2 0.8%           2 0.5%
Other 5 1 7 13 5.3% 3 1 0 4 2.0% 17 3.8%
No response 2 1 - 3 1.2% 1 0 0 1 0.5% 4 0.9%
Total 138 48 57 243 100

% 
117 69 14 200 100

% 
443 100

%
 56.8% 19.8

% 
23.5
% 

  58.5
% 

34.5
% 

7.0
% 
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Appendix 3  First language spoken by EAL students 
 No. of 

respondents 
% respondents 

Chinese (Cantonese and Mandarin) 83 34.1 

Malay 28 11.5 

German 21 8.6 

French 12 4.9 

Indonesian 10 4.1 

Norwegian 9 3.7 

Swedish 8 3.3 

Thai 7 2.9 

Arabic 6 2.5 

Hindi 6 2.5 

Korean 4 1.6 

Dutch 4 1.6 

Japanese 4 1.6 

Kannada (Indian dialect) 4 1.6 

Singhalese 3 1.2 

Vietnamese 3 1.2 

Danish 3 1.2 

Afrikaans 3 1.2 

Spanish 2 0.8 

Farsi 2 0.8 

Gujarati 2 0.8 

Bengali 2 0.8 

Other 14 5.8 

Don’t know 3 1.2 

Total 243 100 

[Other includes: Swahili, Urdu, Showa, Yoruba, Persian-Armenian, Tamil, Punjabi, Jelugu, Mongolian, Hokkien, 

Hebrew, Tongan, Guhmati, Marathi] 
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Appendix 4  Plans to improve English outside classes  
Undergraduate Study Abroad Postgraduate  

Hrs per week EAL ESB EAL ESB EAL ESB 

None (hrs) 27.0 55.2 62.5 95.7 22.8 71.4 

1-2 hrs 39.4 27.6 22.9 2.9 38.6 18.1 

3-4 hrs 20.4 12.1 12.5  0.0 28.1 7.0 

5-6 hrs 4.4 1.7 0 0.0 5.3 1.0 

7 hrs 8.8 3.4 5.3 1.4 5.3 2.5 

Total 100.0 100.0 100.0 100.0 100.0 100.0 
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Appendix 5 EAL student expectations of concessions  
 Undergraduate Study Abroad and 

Exchange 
Postgraduate 

Expect lecturers to ignore errors in 

grammar and written expression 

37.0 32.6 47.4 

Expect subject reading materials, 

tasks and lectures suited to EAL 

40.6 34.8 33.9 

Expect extra time for assessment 

tasks and exams 

34.8 26.7 26.8 
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Appendix 6 Expectations of language support services 
 Expectations Likelihood of use 

Support type 
% EAL 

students 

% ESB 

students 

% 

overall 
students

% EAL 

students 

% ESB 

students 

% 

overall 
students 

Online programs 

(accessible via Internet) 
81 84 82 83 67 76 

Regular meetings with 

lecturers 
85  80 82 80  58 70 

Editing and proofreading 

service  
79 71 76 75 52 65 

Provision of discipline 

specific words and 

definitions 

79 75 77 77  49 64 

Tapes of all lectures and 

seminars 
64 72 68 70 56 64 

Advice from other 

international students 
80 79 79 75 41 59 

Informal discussions with 

native speakers 
78  68 73 75  32 56 

One to one tutorials 

 
62 57 60 57 28 44 

Regular tutorials 

(specific EAL) 
73  68  71  57  18  40  

Short courses 

 
74 66 70 52  25 40 

Small group lunchtime 

workshops 
64 62 63 52 25 40 

Intensive courses during 

semester breaks 
57 58  58 45 22 34 
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Appendix 7  Expectations of services by enrolment type 
 EAL ESB 

Support type UG SA & 
Ex 

PG UG SA & 
Ex 

PG 

Short courses 79.7 62.2 68.4 72.4 55.4 64.3 

Small group lunchtime 

workshops 

68.1 39.5 69.6 69.2 46.6 64.3 

One to one tutorials 69.6 35.3 61.4 57.8 54.0 64.3 

Informal discussions with 

native speakers 

83.2 55.8 80.7 69.0 62.3 78.6 

Advice from other 

international students 

81.9 73.5 77.2 82.8 67.9 84.6 

Intensive courses during 

semester breaks 

59.4 52.9 54.4 59.8 54.2 61.5 

Regular tutorials for EAL 

students 

76.8 69.0 68.4 76.5 55.6 57.1 

Regular meetings with 

lecturers  

94.2 52.5 84.2 92.3 55.7 78.6 

Provision of discipline 

specific words and 

definitions 

87.6 57.1 71.4 81.2 62.5 78.6 

Editing and proofreading 

service 

78.3 68.3 89.1 74.4 65.6 71.4 

Tapes of all lectures and 

seminars 

69.6 51.7 57.9 79.3 60.0 50.0 

Online programs  

 

85.5 63.3 78.9 93.9 59.2 85.7 
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Appendix 8  Likely use of services by enrolment type 
EAL ESB 

Support type UG SA & 
Ex 

PG UG SA & 
Ex 

PG 

Short courses 60.9 26.2 49.1 38.8 1.6 14.3 

Small group lunchtime 

workshops 

52.9 31.0 63.2 39.1 3.3 0.0 

One to one tutorials 65.0 26.2 61.4 39.7 9.8 7.1 

Informal discussions with 

native speakers 

81.2 56.8 71.9 44.8 8.8 21.4 

Advice from other 

international students 

81.0 53.6 71.4 57.8 8.8 28.6 

Intensive courses during 

semester breaks 

44.9 48.6 42.9 29.3 9.8 7.1 

Regular tutorials for EAL 

students 

67.4 10.3 64.9 30.1 0.0 0.0 

Regular meetings with 

lecturers  

87.7 40.0 87.7 80.2 11.9 71.4 

Provision of discipline 

specific words and 

definitions 

84.1 50.0 73.2 69.2 10.0 50.0 

Editing and proofreading 

service 

79.0 51.4 82.5 69.2 18.6 42.9 

Tapes of all lectures and 

seminars 

75.9 50.0 64.9 75.2 8.7 50.0 

Online programs  

 

84.6 77.8 82.1 81.0 30.4 71.4 
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Appendix 9  Faculty findings EAL/ESB students 

 EAL respondents ESB respondents 
Overall 
respondents 

Faculty number % number % number % 
Economics and 
Commerce 

60 13.7% 59 13.5% 119 27.2% 

Engineering, Computing 
and Maths 

57 13.0% 27 6.2% 84 19.2% 

Life and Physical 
Sciences 

32 7.3% 38 8.7% 70 16.0% 

Arts, Humanities and 
Social Sciences 

28 6.4% 36 8.2% 64 14.6% 

Medicine and Dentistry 21 4.8% 19 4.3% 40 9.1% 

Architecture, 
Landscaping and Visual 
Arts 

13 3.0% 7 1.6% 20 4.6% 

Natural and Agricultural 
Sciences 

9 2.1% 5 1.1% 14 3.2% 

Law 4 0.9% 3 0.7% 7 1.6% 

Education 2 0.5% 2 0.5% 4 0.9% 

Other 14 3.2% 2 0.5% 16 3.7% 

Total 240 54.8 198 45.2 438 100% 
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Appendix 10  Time students intended improving English 
Faculty EAL time (mean) ESB time (mean)  

Law 
 

<1 hr (0.75) - 

Life and Physical Sciences 
 

1-2hrs (0.91) <1 hour (.42) 

Engineering, Computing and Maths 
 

1-2hrs (1.05) <1 hour (.50) 

Economics and Commerce 
 

1-2hrs (1.15) <1 hour (.75) 

Arts, Humanities and Social Sciences 
 

1-2 hrs(1.18) <1 hour (.33) 

Architecture, Landscaping and Visual Arts 
 

2-3hrs(1.38) <1 hour (.29) 

Medicine and Dentistry 
 

2-3hrs (1.43) <1 hour (.24) 

Natural and Agricultural Sciences 
 

2-3hrs (1.56) - 

Education 
 

- - 

Other* 
 

2-3hrs (1.38) - 

Total 
 

Overall mean 
1.15  

Overall mean 
0.45  

[None/ no time =0; 1-2hrs = 1; 3-4hrs =2; 5-6hrs=3; 7+hrs = 4] 
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Appendix 11 Support expectancies by faculty  
Type of support AHSS EC ECM LPS NAS MD LAW EDU ALVA Other 

Short courses 71.4 
 [68.6] 

83.3 
 [75.4] 

61.4 
 [55.6] 

71.0 
   [64.9] 

77.8 
   [40.0] 

76.2 
   [52.6] 

75.0 
 [66.7] 

100.0 
    [50.0] 

83.3 
[71.4] 

69.2 
[100.0] 

Small group lunchtime 
workshops 

50.0 
[63.6] 

60.3 
[71.9] 

73.7 
[53.8] 

55.6 
[54.3] 

66.7 
[100.0] 

81.0 
[38.9] 

25.0 
[66.7] 

100.0 
[50.0] 

75.0 
[71.4] 

53.8 
[50.0] 

One to one tutorials 60.0 
[64.7] 

70.9 
[50.9] 

69.6 
[81.5] 

53.3 
[62.2] 

66.7 
[60.0] 

47.6 
[21.1] 

50.0 
[50.0] 

100.0 
[ 0 ] 

58.3 
[57.1] 

50.0 
[50.0] 

Informal discussions with 
native speakers 

74.1 
[81.8] 

82.8 
[69.1] 

78.9 
[77.8] 

74.2 
[64.9] 

100.0 
[100.0] 

71.4 
[31.6] 

50.0 
[33.3] 

100.0 
[50.0] 

83.3 
[57.1] 

69.2 
[50.0] 

Advice from other 
International students 

76.0 
[84.4] 

83.1 
[83.6] 

76.8 
[76.0] 

85.7 
[75.7] 

88.9 
[100.0] 

81.0 
[70.6] 

33.3 
[66.7] 

100.0 
[50.0] 

58.3 
[57.1] 

81.8 
[50.0] 

Intensive courses during 
semester breaks 

56.5 
[60.6] 

57.9 
[59.6] 

51.8 
[44.0] 

62.1 
[75.7] 

33.3 
[60.0] 

57.1 
[36.8] 

25.0 
[100.0] 

100.0 
[ 0 ] 

66.7 
[33.3] 

69.2 
[100.0] 

Regular tutorials (specific 
EAL) 

96.2 
[76.5] 

80.0 
[73.7] 

61.4 
[81.5] 

58.1 
[54.3] 

66.7 
[60.0] 

76.2 
[57.9] 

50.0 
[100.0] 

100.0 
[ 0 ] 

91.7 
[42.9] 

66.7 
[50.0] 

Regular meetings with 
lecturers 

85.2 
[82.4] 

90.0 
[85.7] 

82.5 
[88.9] 

83.3 
[75.0] 

100.0 
[80.0] 

81.0 
[68.4] 

66.7 
[66.7] 

100.0 
[ 0 ] 

83.3 
[57.1] 

84.6 
[100.0] 

Provision of discipline 
specific words and 
definitions 

78.3 
[76.5] 

82.5 
[74.1] 

83.9 
[81.5] 

67.9 
[78.4] 

77.8 
[80.0] 

76.2 
[68.4] 

75.0 
[66.7] 

100.0 
[50.0] 

91.7 
[42.9] 

53.8 
[100.0] 

Editing and proofreading 
service (assignments) 

85.2 
[71.4] 

78.3 
[67.2] 

81.8 
[77.8] 

75.9 
[78.4] 

100.0 
[60.0] 

76.2 
[52.6] 

100.0 
[66.7] 

100.0 
[50.0] 

75.0 
[100.0] 

53.8 
[100.0] 

Tapes of all lectures and 
seminars 

66.7 
[75.0] 

70.2 
[75.4] 

64.8 
[72.0] 

50.0 
[58.8] 

55.6 
[75.0] 

61.9 
[83.3] 

100.0 
[100.0] 

100.0 
[ 0 ] 

75.0 
[66.7] 

50.0 
[50.0] 

Online programs (accessible 
via Internet) 

76.0 
[92.9] 

92.9 
[82.1] 

79.6 
[96.0] 

82.1 
[79.4] 

77.8 
[100.0] 

66.7 
[94.4] 

100.0 
[ 0 ] 

100.0 
[ 0 ] 

66.7 
[50.0] 

61.5 
[100.0] 

EAL = Italics; ESB = [brackets] 
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Appendix 12  Likely use of services by faculty   
Type of support 

 
AHSS EC ECM LPS NAS MD LAW EDU ALVA Other 

Short courses 48.1 
[28.6] 

53.3 
[29.1] 

42.1 
[37.0] 

44.8 
[16.7] 

88.9 
[ 0 ] 

66.7 
[26.3] 

50.0 
[ 0 ] 

100.0 
[ 0 ] 

58.3 
[14.3] 

61.5 
[ 0  ] 

Small group lunchtime 
workshops 

51.9 
[23.5] 

46.7 
[25.5] 

63.2 
[29.5] 

31.0 
[22.2] 

77.8 
[50.0] 

71.4 
[31.5] 

25.0 
[ 0 ] 

100.0 
[ 0 ] 

58.3 
[14.3] 

23.1 
[ 0 ] 

One to one tutorials 59.3 
[25.7] 

61.7 
[23.6] 

57.9 
[48.1] 

48.3 
[30.6] 

77.8 
[25.0] 

42.9 
[21.1] 

50.0 
[ 0 ] 

100.0 
[ 0 ] 

54.5 
[14.3] 

53.8 
[50.0 ] 

Informal discussions with 
native speakers 

80.8 
[24.2] 

81.0 
[33.3] 

73.7 
[44.4] 

70.4 
[33.3] 

88.9 
[25.0] 

71.4 
[38.9] 

50.0 
[ 0 ] 

100.0 
[ 0 ] 

66.7 
[14.3] 

69.2 
[50.0] 

Advice from other 
International students 

68.2 
[36.4] 

78.9 
[40.0] 

77.2 
[57.7] 

69.6 
 [42.9] 

77.8 
[50.0] 

71.4 
[42.1] 

75.0 
[ 0 ] 

100.0 
[ 0 ] 

54.5 
[14.3] 

91.7 
[50.0] 

Intensive courses during 
semester breaks 

61.5 
[25.7] 

44.1 
[14.5] 

40.0 
[14.8] 

40.7 
 [38.9] 

22.2 
[ 0 ] 

52.4 
[21.1] 

75.0 
[33.3] 

100.0 
[ 0 ] 

33.3 
[14.3] 

53.8 
[ 0 ] 

Regular tutorials (specific 
EAL) 

51.9 
[11.4] 

65.5 
[21.8] 

61.4 
[30.8] 

41.4 
[13.9] 

66.7 
[25.0] 

57.1 
[16.7] 

25.0 
[ 0 ] 

100.0 
[ 0 ] 

58.3 
[16.7] 

58.3 
[ 0 ] 

Regular meetings with 
lecturers 

77.8 
[60.5] 

77.6 
[64.3] 

84.2 
[70.4] 

69.0 
[45.7] 

100.0 
[50.0] 

85.7 
[73.7] 

75.0 
[ 0 ] 

100.0 
[ 0 ] 

75.0 
[28.6] 

84.5 
[50.0] 

Provision of discipline 
specific words and 
definitions 

68.2 
[51.4] 

77.2 
[46.4] 

78.6 
[63.0] 

84.0 
[42.9] 

66.7 
[75.0] 

81.0 
[68.4] 

100.0 
[ 0 ] 

100.0 
[ 0 ] 

100.0 
[14.3] 

46.2 
[50.0] 

Editing and proofreading 
service (assignments) 

76.9 
[42.9] 

74.6 
[50.0] 

71.4 
[61.5] 

78.6 
[58.3] 

100.0 
[50.0] 

85.7 
[61.1] 

100.0 
[33.3] 

100.0 
[ 0 ] 

66.7 
[57.1] 

50.0 
[ 0 ] 

Use tapes of all lectures and 
seminars 

65.2 
[58.6] 

74.5 
[56.4] 

72.7 
[65.4] 

61.5 
[45.5] 

66.7 
[33.3] 

66.7 
[88.9] 

100.0 
[ 0 ] 

100.0 
[ 0 ] 

66.7 
[33.3] 

75.0 
[ 0 ] 

Use online programs 
(accessible via Internet) 

79.2 
[66.7] 

89.3 
[63.0] 

86.8 
[80.0] 

84.6 
[60.6] 

62.5 
[66.7] 

76.2 
[94.4] 

100.0 
[33.3] 

100.0 
[ 0 ] 

72.7 
[33.3] 

76.9 
[100.0] 

EAL = Italics; ESB = [brackets] 



 39

Appendix 13 Current language development opportunities at UWA 
Program Description Offered by Notes 
Language and Cultural 
Exchange 
 

Intercultural friendship group that  
meets for regular social events 
throughout the semester  

LLRS* Free for postgraduate 
students and staff 

UniSpeakers Club 
 

Peer learning group for practicing 
public speaking skills that meets 
regularly throughout the second 
half of semester 

LLRS Free for all enrolled 
students 

UniSkills 
 

Program area that offers students 
personal and academic support, 
social activities, computer and 
library assistance, study groups, 
and extended 2 day orientation 
(Flying Start) 

Diversity & 
Transition** 
 

Free for international 
students and students 
from targeted equity 
groups, including EAL 

UniMentor 
 

University-wide peer support 
network aimed at assisting first-
year students with transition to 
university life 

Diversity & 
Transition 

Free for first year 
students; later year 
students act as mentors 

Diversity at University 
 

Series of monthly informal 
seminars that aim to celebrate 
diversity and promote friendship 

School of 
Anatomy and 
Human Biology, 
Integrated 
Human Studies 
and the PSA 

Free for all students and 
staff 

Study Smarter workshops 
 

Workshops on study skills, 
grammar, critical analysis, 
academic writing, referencing, and 
speaking and presenting 

LLRS Free for all enrolled 
students 

Writing Circles:  
 

Peer learning groups (Writing 
research group and Writing to 
completion) to advance research 
and writing skills  

LLRS Free for all higher degree 
by research students+ 

Research skills 
workshops 

Workshops on such topics as 
research skills, thesis writing and 
conference presentations  

LLRS Free for all higher degree 
by research students 

Drop in advice sessions 
 

Open sessions 1-2 pm daily during 
teaching weeks in which students 
can ask study, assignment and 
research related questions without 
need for an appointment 

LLRS Free for all enrolled 
students 

Individual consultations 
 

Appointment sessions focussing 
on learning, English language, 
writing and research skills 

LLRS Free for all enrolled 
students 

Faculty teaching 
programs 

Faculty and unit-specific team-
teaching integrated programs and 
supplementary workshops for 
particular cohorts 

LLRS Charges apply to faculty 
areas for teaching time 
and materials 
development 

Resources in Learning 
Skills Resource Area 
 

Range of resources on language 
and academic skills that can be 
borrowed from the Learning Skills 
Resource Area at Student Services 

LLRS Free for all enrolled 
students 

Recordings of workshops Audio recordings of academic skill 
sessions that students can 
download  

LLRS Free online 

Survival Guides and 
Templates 

Shorts guides and templates to 
assist with learning, language and 
research skills  

LLRS Free online and in the 
Learning Resource area 
at Student Services 
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Jump Start Series of themed web pages that 
provide a variety of tips, reviews, 
links and study skills advice 

LLRS Free online 

Get Smart Membership system that provides 
information on and access to Study 
Smarter services, including a 
weekly e-newsletter with study tips 
and events  

LLRS Free for enrolled students 

node.live Interactive website that uses Web 
2.0 technology and in which 
students can write blogs, post 
comments, contribute to forums 
and add content to wikis 

LLRS Free for enrolled students 

Study Share Groups Peer-assisted study groups that 
meet regularly to discuss unit- 
specific content and assignments  
 

Diversity & 
Transition 

Free for first year 
students in the UniSkills 
program 

UWA Centre for English 
Language Teaching 
programs 
 

Full-time academic, business and 
general English programs, 
including Bridging English, English 
for Academic Purposes, and 
Examination Preparation courses 

CELT*** Fee-for-service courses 
for students wanting full-
time English, e.g. to 
prepare for mainstream 
study at the University 

Introductory Academic 
Program 
 

Five-week academic and language 
skills program 

CELT & the 
AusAID office 

Free for AusAID scholars 

International ‘friends’ pilot 
program 

Project linking incoming students 
with existing students who 
welcome them pre- and on-arrival 

LLRS & the 
International 
Centre 

Free for postgraduate 
international higher 
degree by research 
students; under 
development; expected 
implementation end 2007 

Credit-bearing English 
language units for 
exchange students 

Two 6-point English language 
acquisition units focusing on 
academic English and study skills 

CELT & LLRS For incoming Language 
Exchange and Study 
Abroad students; under 
development; expected 
completion end 2008 

On-line tutorials 
 

Self-paced tutorials on using 
Lectopia effectively and Critical 
Thinking skills 

LLRS Free for enrolled 
students; under 
development; expected 
implementation end 2007 

Online materials for 
developing academic 
writing across the 
faculties 

 LLRS Free for enrolled 
students; under 
development; expected 
completion end 2008 

Academic bridging 
program for postgraduate 
research students 

A course aimed at improving 
linguistic and academic skills and 
awareness of Australian university 
and UWA cultural conventions. 

CELT & LLRS For postgraduate 
research students based 
on an assessment of 
language and academic 
skills; underdevelopment; 
expected completion end 
2008 

* LLRS is the Learning, Language and Research Skills unit at UWA.  It includes Learning and Language Skills 
Advisers from Student Services (Student Support and CELT) and Graduate Education Officers from the 
Graduate Research School. 
** The Diversity and Transition group is part of Student Services at UWA. 
*** CELT is the UWA Centre for English Language Teaching.  It is part of Student Services. 
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